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Notes for Instructor

Review the orientation of the
state standards, reminding
students how the standards are
organized and the various terms
used. Ask students to work with
a partner to choose a portion of
the Language & Communication
Early Learning Standards and
relate the content read to their
own experiences working with
children (e.g., babysitting,
practicum settings, & younger
siblings).

10 minutes

Reference: NC Foundations for Early Learning and Development (page 4) https://files.nc.gov/ncelc/press-release/files/nc_foundations.pdf
| Bloom's Taxonomy

Online Options

Since the purpose of this activity is to familiarize students with state early learning standards
related to language and literacy, it is possible to use personas for variety. A persona is a thumbnail
sketch of a child and includes a bit about the child’s family, likes or dislikes, and details about who
the child is as a learner. Three sets of personas like Ramon below are available at
https://scriptnc.fpg.unc.edu/shifting-blackboards Some of the personas have identified disabilities or
are dual language learners like Ramon; each has unique learning styles and needs. Online students
could be asked to select one toddler persona, one preschool persona, and one early elementary
persona. They could then explore the standards to learn what might be expected of a child of that

Remember

Understand

Apply

age. Students could also explore earlier developing skills and higher level skills to understand how
they might scaffold to support an individual child. Finally students could be asked to identify specific
language and literacy considerations for the persona and how they might address those.

Analyze

Ramon
Mareon by four years od and lves with his mom, dad, younger sster Maria,
and his abuela. Ramon i the cnild mast ey to come in from ihe playgroond
With some Iving createre, At home he takes carg of the family pets, and n
the cliiaroom be freguently selects read, plastic, and stuffod anisah 10 play
With, aspecially dirosaurs.

Evaluate

Ramon is 0 sequentl deal Linguage learmer He speats Spanish at home and
Pk & 25 word site vocaiulary, In his preachoo! Shnaroom, Ramon i vary
quiet but watches imtantly 10 3e¢ what 1o do. He s pking up new labels in
Engiuh every day

Create
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5(1), 1-11. https://doi.org/10.1177/2158244015577664

Sazaghn, O. N. (2017). Research, policy, and practice in early childhood literacy. Early Child Development
and Care, 187(3—-4), 305-321.
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* We'll share ideas on how to:

v"Organize an early literacy course based on the
abundance of available information and resources

Today'’s

. : v'Make literacy teaching and learning engaging and
ObJECtIVES interactive, especiallyin a distance-learning world

v Offer resources and opportunities to promote
literacy for children with disabilities and dual
language learners




Organization of an
Early Literacy Course



* The “Big Five”

* Oral Language and + AlMfor Literacy

Vocabulary " Access
* Background * Interactive
Central Knowledge * Modeling
Themes in * Phonological
! Awareness

Early Literacy - Alphabet * Connecting Birth
Teaching and Knowledge and through 34 Grade
Learning for Early Writing * Looking ahead

. - Book Knowledge - What does a 3
All Children and Print Concepts Grade Reader &

Writer look like?

All children have access everyday, all day to the Big Five in their home and school
language. - NCCLR




HEAD START |[ECLKC

Earty Cheldhoot Lawming & Knenriedge Cantre About Topics Policy & Regulations

mome s Cutars & Lanpaase Share @ Print &

Planned Language Approach (PLA): Big 5 for ALL
Inorder for school, young | langusge Iearmers (DLLS) and those who speak Engllsh all
require high-quality experiences In each of the Big 5-ALL day, EVERY day, EVERY child, The Blg 5 are: Background
Oral Language and Vocsbulary; Book and Print Concepts; Alphabet and Early Writing: CONNECT MOdllleS
and Phonoiogical Awareness. COMNELT, The Centor to Mobiize Eary Choshood Rowledge D search
ou will find al skl that lead to later school suceess for all chifdran Earty
education stafl and il y of the five skills earch each area; learn how Home CONNECT Moduies CONNECT Courses About CONNECT Contact Us
thto age five: t d see examples In diff learning

Home | CONNECT Modules / Modules / Moduie 5 Assistive Tecroiogy

home and In the comemunity, Another resourca is Joan Talks About the Blg 5 Serfes, which discusses, from the parspective

u u settings.
Additional materials inthe BIg 5 for Ali section of the Plannad Language Approach include Strategies for Pacents and
Faenilies, which affers specific ways to support childeen's kearning In sach of the five key language and Bteracy sreas at
Module 5: Assistive Technology

Leamning Objectives

Resources The Big 5: ECLKC

https://eclkc.ohs.acf.hhs.gov/culture-
language/article/planned-language-
approach-pla-big-5-all Ste 2 Question

ogy intervestlions i promote chil

) hedp Integraste vt 7 wew apaeROAIE far

In Step 1 youwill hear and read about Iwo perspectives on 3 practice

dilemme The dlernma s atiout a child's use of assiative technaliogy in an

Step 3: Evidence 5
Inclusive setting o8 viewed through the eyes of buth the family chid core

Step & Decision proveder snd the family,

Step 5: Evaluation

Summary and Wrap Up

https://www.connectmodules.dec-sped.org/connect-
modules/learners/module-5/




HEAD START |[ECLKC

Earty Cheldhoot Leaming & Knenedge Certre About Topics Policy & Regulations

"‘

Culture & Language

mome » Cutary & Langease Share @ Print &

Planned Language Approach (PLA): Big 5 for ALL

Inorder for school. yourlg | langusge [earners (DLLS) and those who spesk Engilsh all
require high-quality experiences In each of the Big 5-ALL day, EVERY day, EVERY chikd, The Blg 5 are: Background
Knowledge: Oral Larguage and Vocsbulery; Book and Print Concepts; Alphabet and Esely Writing:

and Phonological Awareness.

| |
Vou wil find al o akits that school suceess for Earty
education staff and lore any of the five skilis h each arex; learn how
hto age frve: b t wies In diff learning

settings.

Additionat maserials (n the Big § for All section of the Plannad Language Appraach tegies for

Families, which offers specific ways to support chiliren's leaening in esch of the five key language and iteracy sreas st
home and In the comemunity, Another resource is Joan Talks About the Blg 5 Serfes, which discusses, from the perspective

Resources

The Big 5: ECLKC

https://eclkc.ohs.acf.hhs.gov/culture-
language/article/planned-language-
approach-pla-big-5-all




CONNECT Modules

O search
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Highlighted
Resources for
Access Interactive
Modeling (AIM) for

Module 5: Assistive Technology
Leaming Objectives

* Daseribe

Step 1; Dileoma

Literacy ——
Quick Start Guide
https://www.sharedreader.org - https://[www.connectmodules.dec-
sped.org/connect-modules/learners/module-5/
i Tar Heel Reader
{ Welcome

Welcome to the Tar Heel Reader, a collection of free, easy-to-read, and accessible books on a wide
range of topics. Each book can be speech enabled and accessed using multiple interfaces, including
touch screens, the IntelliKeys with custom overlays, and 1 to 3 switches. Click here to learmn more
about alternative access methods.

You may write your own books using pictures from the huge collection at Flickr or pictures you upload.
All books should be plete, edited, and revised to the best of your ability before publishing them to
the site. While you are working on them, please save them as drafts.

Note the little well icon . in the upper left corner of the page; clicking it will allow you to access the httpS//ta rhee | reader. Org

main menu. You can also click the settings icon  to change settings on some pages.

Ready to get started?




Dr Kate Gallagher
NC Pathways to Grade-Level Reading
December 2015

[ I - 20 = o

Birth — Third Grade: Dr Kate Gallagher
Highlighted

Re SO U rce S « Usessensestolearn: + Storiesand pictures  + Interestinstoriesand + Fluent text-decoder
taste, feel, smell, are connected books
vision, hearing » Understand thattext  + Understands genres
» Books and pictures and spoken words (non-fiction v fiction)
+ Words are powerfull tell stories and and ideas are
information connected * Draws meaning from
* Understands that * Usewordsto convey text and applies
facesand wordsand + Words are powerful! information, stories,
actions go together (They help you get feelings, ideas + Problem-solver
what you want and * Understand that
+ "Reads” people- can be funl) letters, sounds, and » Self-regulated
especially faces words are connected

+ Follows directions Friend

+ Regulatesemotions

https://www.youtube.com/watch?v=WT80OhYMCJ2A



Kindergarten

~oE

Al

“Big 5”

Oral Language and Vocabulary
Background Knowledge
Alphabet Knowledge/Early
Writing

Phonological Awareness

Book Knowledge & Print
Concepts

National Center on Cultural and Linguistic Responsiveness. (2015)

“Fab Five”

Phonemic Awareness
Phonics

Vocabulary

Fluency
Comprehension

Al

National Institute of Child Health and Human Development (NICHD). (2000)




10.
11.
12.
13.
14.
15,
16.

Oral and Written Language (OWL) Development, Third Grade to Birth
OWL Development, cont’d; Standards (e.g., NCFELD)

Family Engagement

Family Engagement, cont'd.

Early Literacy Assessment, B-K

Early Literacy Assessment, K-3

The Big Five (TBF): Oral Language and Vocabulary (OLV): Conversations
OLV, cont'd: Shared Reading

TBF: Background Knowledge: Dialogic Reading; Interesting Experiences
TBF: Phonological Awareness

TBF: Alphabet Knowledge and Early Writing

TBF: Book Knowledge and Print Concepts

OWL Rich Learning Environments

Technology Integration

Assistive Technology

Website, App, & Curriculum Analysis

16 Week

Semester Plan

Modules

| Intentional Teaching (IT)

Il Oral & Written Language Development
Ill Oral & Written Language Assessment
IV The Big Five

V Engaging Families

VI Making IT Happen




Facilitating

Meaningful Student E
Learning



BREAKING THE CODE
WHAT MOTIVATES ADULT LEARNERS?

JOB RELEVANCE S ) | TRUST

They are more

They should be influenced by

able to determine
thé need for the
iearning

messages that
come from a

| trusted source or
a figure of
authority

| EXPLORATION

PROGRESS

They are interested
in learning that aligns
with their life goals

They want to leam
by exploring, NOT
clicking through a

course
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Bloom’s Taxonomy (Revised)

Creating

Evaluating

Analyzing

Applying

Understanding

Remembering

Can the student create a new
product or point of view?

assemble, construct, create, design,
develop, formulate, write

Can the student justify a stand
or decision?

appraise, argue, defend, judge, select,
support, value, evaluate

Can the student distinguish

appraise, compare, contrast, criticize,
differentiate, discriminate, distinguish,
examine, experiment, question, test

4

\ between different parts?

Can the student use information

choose, demonstrate, dramatize,
employ, illustrate, interpret, operate,
schedule, sketch, solve, use, write

in a new way?

Can the student explain ideas or
concepts?

classify, describe, discuss, explain,
identify, locate, recognize, report,
select, translate, paraphrase

/ Can the student recall or

remember the information?

define, duplicate, list, memorize, recall,
repeat, state




Remember
1. Stages of Oral

Language
Development



Order the
stages

Stages of Oral Language Development chronologically

& identify the
Begins
Around

6 weeks
4-6 months
1 year

example for
each

2-3 years
3‘4 yeOrS Beverly Otto, 2019



Stages of Oral Language

Development

Stages of Oral Language Development
Stage Begins Around Example
s weeks
4-6 monins
1 year
2-3 yeaqrs
3-4 years
Stages Examples

One word Babbling 0o-Co See the little dog?
Cooing Telegraphic Blankie Da-da
Beginning oral fluency Go bye-bye




Stages of Oral Language Development

 Stage | BeginsAtound | Example

Cooing 6 weeks Oo0-00
Ahh-ahh

Babbling 4-6 months Da-da
Ma-ma

One word 1 year Blankie

Meow-meow

Telegraphic 2-3 years Go bye bye.
Cookie all gone.

Beginning oral fluency 3-4 years See the littfle dog?
| want a snack.

Beverly Otto, 2019



Directions for Students

Stages of Oral Language Development

L waan,

44 rert

Stages of Oral Language
Development

' |

: 7- om-oh-

ttages of Orol Language Development
Shage Degin Around |
-
A LY |
+
" = Y
-
AL
+
ye
-
4y0
- "
Stages
e 3 Babbling 0oL
Cooing 'n'v‘up" ta c
teg ¢ ol fiuency Dye-Uye

Examples

00 the little dog?

Oa-de

Notes for Instructor

Recalling what was read in preparation for class, ask students to read
through the stages and various examples provided on the handout.
Then ask them to work independently to sequence the stages and
select an example for each. Once students have finished their first
attempt, pair students together and ask them to discuss their
decisions and make any revisions/changes they wish based on their
conversation. Last, walk through the stages and examples together,
providing clarification and explanation based on their responses.
5-10 minutes

References:

Otto, Beverly. (2019). Literacy development in early childhood:
Reflective teaching for birth to age eight, 2nd edition Long Grove:
Waveland Press.

Online Options

1. Ask students to read about the stages of oral language
development. If this is not coverad in assigned course
reading materials, there are iots of online options like
https:/fwww.readingrockets.org/article/young-
childrens-oral-language-development

2. Ask each student to independently complete the chart
on the Stages of Oral Language Activity Sheet.*

3. Assign each student a partner. After completing the
Activity Sheet, ask partners to connect by phone and/or
email to share and compare answers.

4. Ask each pair to add one other example to each stage
before submitting their shared, completed Activity
Sheet.

Bloom’s Taxonomy

Remember

Understand

Apply

Analyze

Evaluate

Create




2. State
Standards &
Literacy
Development



Online Option for
Activity 2

Ramon
Ramon is four years old and lives with his mom, dad, younger sister Maria,
and his abuela. Ramon is the child most likely to come in from the playground
e | = with some living creature. At home he takes care of the family pets, and in
Explore the standards to learn what might be Y. T gl the classroom he frequently selects real, plastic, and stuffed animals to play

expected of a child of that age. S with, especially dinosaurs.

Select one toddler persona, one preschool
persona, and one early elementary persona.

, Ramon is a sequential dual language learner. He speaks Spanish at home and
EXP|0re earlier deve|0ping skills and higher-level has a 25 word site vocabulary. In his preschool classroom, Ramon is very
skills to understand how they might scaffold to quiet but watches intently to see what to do. He is picking up new labels in
support an individual child. English every day.

|dentify specific language and literacy
considerations for the persona and how they
might address those.




3. Supporting .

Early Literacy
Development:
Books




Silly Sally

How does reading
this book to young
children support
emergent literacy
developmente




Tar Heel Reader

Online
Adaptation of
Activity 3

1) Select a persona.
2) Based on the interests of the persona, select from an online source (or a
personal collection of books at home) a book that meets two criteria:
(a) could be used to support emergent literacy development; and
(b) might be of interest to the persona.
3) Students could then pair up to share the persona, read the book,
discuss connections, and summarize what they have learned via the
phone or virtual meeting (e.g., Zoom, Facetime, Skype.



4. Supporting Early .

Literacy
Development



What can YOU do to help

develop Emergent
Literacy?¢




Promoting Early Literacy in Early Care & Education

As you watch the video,

» Make a list of at least 10 ways that N ‘

YOU could use to promote early
iteracy
» Be prepared to share your list with a
small group




Promoting Early Literacy in Early Care & Education

» With your group,

» Take turns sharing 1 strategy you wrote that
YOU could use to promote early literacy.

» Add to your list as applicable.

» Continue until all ideas have been shared.




@ edpuzzle

edpuzzle Making Room for Literacy & Saved automatically Finish

Video events «

Cut Voiceover Questions

Strategy #1:

Adaptation to

Activity 4

. ‘ : Cancel ‘
00:00 05:38
L]

Tip: Combine notes, formulas, external links, photos and
audio, or use just one!




5. Tools of o

Literacy
Activity for
Families



Tools of Literacy Activity for Families

Environment | Tools of Literacy | How Children Use |How ItlsaTool |What Adults Can
These Tools of Literacy Do to Support
Tools of Literacy

e Grocery Store * Shopping Lists e Find Itemson List * Helpschildrento ¢ Talk with children

* |tem Names * Play matching see and recognize while shopping,

* Product Logos games print, and hear creating lists,

* Signage the sounds of cutting out coupons
* Coupons their language

* Sales Papers




Tools of Literacy in Daily Environments

. . How Children Use = How It Is a Tool of What Adufis San Do

Environment Tools of Literacy . To Support Tools of
These Tools Literacy .
Literacy

Beach
Home
Grocery
Store

;‘ ") ©2003 StoryQUEST-California Institute on Human Services, Sonoma State University
;atvl This document was prepared under the US Department of Education Grant #5349A02002

Older Brother’s
School

Care Setting

Outside Play
Area




- With a partner,

- Consider your environment
& identify possible

* Tools of Literacy

* How Children Use These
Tools

* How It Is a Tool of Literacy

YourTU n * What Adults Can Do to

Support Tools of Literacy

- Choose a spokesperson to
share your thinking with
others.

* As you listen, what else could

you contribute to the pair’s
thinking?




Adaptation of

Activity 5

Make a Tools of Literacy
Pinterest Board

PARKING

+ /&

Tools of Literacy - My Community

2 Pins - 8 followers

&) Add dates

More ideas

Store Sign

Intersection ” Use for identifying letters and
0 Signs tell you when it is safe finding places to go
to cross,



6. Families .

Supporting
Early Literacy
Development




* Read your handout.

- 2D: Gift of Language (2 pgs)

- 2E: Tips for Families (2 pg)

- 2F: 5 Daily Activities (1 pg)

* 2G: Language Home Families (1.5 pgs)

* 2H: Gathering & Using Language Info (*7
Pgs)

- 2l: Benefits of Being Bilingual (2 pgs)

- Be prepared to teach the rest of the class about your
handout.

How might these be
shared with families?




Tips for Families and
Professionals About
Making Literacy a
Consistent and Valued
Part of Daily Routines At ‘
Home and In Childcare |
and Socialization Settings

Families will be stronger teachers of beginning language and literacy when they are more aware
of the significant contribution they make to their child’s learning.

Identify ways to use literacy more often in daily routines.

o Examples: playing computer games, writing and using grocery lists, watching TV or
videos with children and talking about them together, singing songs along with the
radio or MTV, writing notes to other adults or older children

Explain the connection between language development in babies and learning to read in
school.
® Be able to tell others how talking to infants and toddlers, telling stories; talking about
experiences, or singing and reciting rhymes help a young child to learn language
Think about the value of language and literacy rich parent-child interactions and plan ways to

include activities into each day.

@ Listening and talking to children while riding on the bus, or walking in from the play
yard

® Reading picture books while waiting at the WIC office or for a parent to pick up a child,

o Telling a child you are writing a note to someone and what you are saying as you write
it

When others see literacy as work which needs to be practiced, share the research that shows
that children who are frequently read to for fun are the ones who are most ready for learning to
read in school.

" 1 ©2003 StoryQUEST-California Institute on Human Services, Sonoma State University
¢id This document was d under the US D: of Education Grant #5349A02002

ECLKC

English &
Spanish

Daily Activities that
Encourage Children’s
Language Skills

At Meal Times

Name each food -"Applesauce,’“cereal "Talk about
the food - “sweet applesauce’, or lumpy cereal”

At play time

Play simple talking and touching games with your baby. Ask where is your nose?” Then touch
her nose and say playfully, “There’s your nose!” Do this several times, then switch to an ear or
knee or her tummy. Play “peek-a-boo" and “pat-a-cake”

In the park or car

Bring your child’s favorite book and read to her in the park and make the child keep busy
while you're driving.

At bath time

Put a plastic bath time book or toys like a duck or fish in the bathtub. If she splashes, you say,
“You made a big splash, wow, it was huge! The water got all the way up to your eyes”

At the store

Talk to your child and ask questions, “Which color is red?"“What kind of ice cream do you
like?""What else do you see in here?”

In the kitchen

Teach your child to be a helper by asking him to find things. Give him pots and pans or mea-
suring spoons to play with. Ask him what he is doing and answer his questions.

At bed time or nap time

Read bedtime stories or sing a lullaby is a quiet routine for your baby. Your baby can sleep
while he is listening to your own stories.

1 o003 StoryQUEST-Califorria Institutz on Human Services, Senoma State University
This document was prepared undar the US Department of Education Grant #5349A02002




1.hc Gift Alenmed mn_ou:w
of Language

For Families

Language is one of the most important

gifis you give yowr child. But bow do
you give it?

The answer Is simple.

.\)‘ih‘l" your [u"gu:l‘g'r u'f’/’ your l’,/’[ll al

home every day!

Why is home language important?

language tha halps

1 MENY Ways pany & Jrans

r home langua

'
nects v

What are the benef ts of usin
) Yy i LA v = )

ge?

"l



7. Authentic
Assessment
Strategies for
Early Literacy
Development




Authentic Assessment
Methods

* Family Interview/Conversations

* Developmental Checklist

* Anecdotal Recording

* Running Record

* Work Sample

* Time Sample

* Frequency Count

* Functional Behavioral Assessment
* Language Assessment (MLU)










Your Turn

* With a partner,

* Choose 2-3 photos and
discuss possible authentic
assessment strategies you
could use to capture
important data.

* Be prepared to share your
thinking with the group.

SO




Online Options
for Activity 7

Synchronous class option: Use Factile (free for up to 3 game
boards), or other free Jeopardy game tools such as Jeopardy
app to create a Jeopardy game to first review various authentic
assessment techniques. The jeopardy board can be screen
shared in your virtual meeting space (e.g., Zoom, Skype). Then
present the photos of children, including those with disabilities,
engaged in early literacy activities to ask them to identify
applicable techniques via chatbox or by raising their hands. Use
the group breakout function (if any) to do the group discussion
as indicated on the left.

Asynchronous class option: Use Quizlet to create (1) a “flash
card’ game for students to match authentic assessment
techniques to their definition, (2) create another game where
students can identify techniques that can be used to capture
data in each photo. Students (in pairs) will then meet via the
phone / virtual meeting to choose 2-3 new photos to review and
identify strategies. They will then post the photos and their
ideas in the online discussion board within your LMS.



8.
Phonological
Awareness
Instructional
Strategies




Directions: With your partner, visit each of the activites and engage with the materizls. With a check mark, identify

Exploration Stations: Phonological Awareness

which P t(s) of phonal

ical awareness this activity helps to build. Add additional notes as needed.

Feely Bag

Frog on a Log

Give the
Animals a
Clap

I’'m Thinking
of Something

Marvelous
Memory

Please Pass
the Fanana

Feely Bag: Place 3-6 objects in a bag, inviting children to name them as you put them in the bag. Then, ask a
child to reach in the bag and ask the children to feel around and find an object that rhymes with a “magic”
word (real or non-word) that you provide. Then, ask the child to put the object back in the bag and play again.
Once they are familiar with the game, invite a child to provide the “magic” word.

Your language might sound like: “Can you find something that rhymes with bat?” “Yes! ‘cat’ and ‘bat’ both sound the
same. They rhyme!”. OR “What did you pull out of the bag? A snake. Snake. Cat. <pause> They don’t sound the same do
they? What might rhyme with snake?”

Frog on a Log: Read the book Frog on a Log by Kes Gray. Practice using the “groovy” markers to highlight
particular words that you would want the children to pay particular attention to as you read the book
together. Invite the children to offer additional suggestions for various animals.

Variation: For older children, invite them to choose an animal and draw the animal sitting on something of
their choice. Combine all of the pictures, add labels, and make a class book for the children to read
independently.

Give the Animals a Clap: Place the picture cards in a stack, face down as the children name the animal. To
start the game, ask the child to pick a picture card from the stack and name the animal (or tell him the name
of the picture if needed). Then ask the child to repeat the name and count out the syllables by using two
fingers under his/her chin to feel the syllables, or clap them out. Then, ask the child to place the picture in the
corresponding spot.

Going on a Sound Hunt: With your partner, roll the die and say the name of object that lands on top.
Together hunt around the room and in the hallway for items that begins with the same sound as the object
rolled. Use your camera to take photos of the different things that you find. Be ready to share with others
back in the classroom!

I’'m Thinking of Something: Collect 8-10 objects with 2-4 different initial sounds (e.g., /b/, /m/, /s/). Ask the
children to name each object as you drop it in the ring. Then, say to the children, “I'm thinking of something
that begins with the sound /m/ “. Invite children to locate the corresponding object(s).

Marvelous Memory: As you place the cards face down, invite the children to tell you the name of each object
on the card. Together, move the cards around mixing them while keeping them face down. Then, take turns
to turn one card over, naming the object on the card (e.g., “cat”). Turn a second card over and name the
object on the card (“dog”). If the objects on both cards rhyme, the player can keep the set. If the objects on
both cards do not rhyme, the player turns the two cards over and the next player begins. Play until all pairs
are found.

Please Pass the Fanana: As you place all of the food items (or photos) on the table, invite the children to tell
you the name of each of the foods. Then say, “I'm hungry! Please pass the... fananal!” Allow the child to
correct you: “No! It’s a banana!” and then ask her to place the appropriate food on the plate. Get as silly as
you can, inventing nonsense words as you play. Then, invite a child to take the lead to make up words for the
food.




Your Turn

* With your partner,

 Visit each of the activities, read
the directions and engage with
the materials.

* On your recording sheet,

* ldentify which component(s) of
phonological awareness the
activity helps to build.

 Add additional notes as needed.




https://www.connectmodules.dec-sped.org/wp-content/uploads/2019/04/DECCONNECT-Handout-c-2.pdf

Adaptation
of Activity 8

3. Assistive Listening Devices - devices to help with auditory processing. E>V<_arr‘n-pl-es
include hearing aids and FM systems.

By 5

An FM system allows a teacher to talk into a microphone that transmits sounds directly to the child's
hearing aid or headphones. The transmission occurs on a reserved radio spectrum.

4. Augmentative Communication — any device, system, or method that improves the
ability of a child to communicate effectively. For young children, it is important to include a
variety of different augmentative communication strategies such as devices, signing,
gestures, and pictures. Equipment may include but are not limited to: picture or object
communication boards, symbol systems, and voice output devices.

The child pushes a button on the device to say a pre-recorded word or message. The buttons are labeled with
pictures or symbols to signify the recorded message.'
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https://www.connectmodules.dec-sped.org/wp-content/uploads/2019/04/DECCONNECT-Handout-5-2.pdf

9. Supporting
the Big 5
through

Shared
Reading



What Text do You Choose to Read?

* Will they want to read and reread the book?

What big ideas does it contain?

* Interesting topics
* Big ideas for discussion

What support does it provide?

e Large font
 Pictures well placed
* Repetitive and rhythmic text

What are the opportunities for learning?

* The Big &
* Challenging for most




Let’'s Give it a Try!

* With a partner,

— Peruse the big book
choices and choose a
book that you think meet
most of the criteria of a
good Shared Reading text.

— Write the title, author and
the criteria you and your
partner think the book
meets on your Recording
Sheet.




Steps to Successful Shared Reading

Watch the video and jof notes
down on how multiple reads of
the same big book evolves over
5 days.




Shared Reading Steps: Jill Eggleton

Book Title: Author(s):

Shared Reading Text
Criteria

Comprehension

Questions

Rich and Interesting
Words & Explanation

Important “Clues” to
Develop Expression

“Big 5" Focus

Extension of the story
into a Oral, Written
&/or Visual Language
Experience

Shared Reading with Jill Eggleton







What Did You Notice?

Day 1

shared Reading Steps: Jill Eggleton

Day 1: First Read: Comprehension

Read enire story

Use expression and voice characterizations
Make the story come alive

Keep the story flowing

Stop only when appropriate

L]
courage the children to ask questions :
I o Ask one studert to be one of the characters. “Think about the story and ask “name of character” 3

guestion about the story: Why, What, How, Why"
Focus the guestions you ask on comprehension
Who were the charactars? What can you tell me about them?
What was the problem?
Did the problem get fixed/solved? How?

D q y 2 Day 2: Second Read: Vocabulary
.

Reread the story, encouraging the children to read the story with vou.
o Use a pointer to focuson text
® Identify rich, unusual, and/or interesting words ahead of time. As you read the page with that word, read the
whole page. Then, 20 back to that word and 1alk about what It means and other words that may mean the same.
What does this word mean?
Can you show me?
Write the word on the WOW Word Chart
Invite the children to say the word

— Vocabulary

0000

Day 3: Fow, Phrasing & Fluency

e Focus on the clues that help the children read well with expression: “l wonder if there’s any clues on this page.”
q o Bold Font
Changein Font

o Font Size
¢ Punctuation
®  Make z circle around the period. Ask, “What is this? What does it tell you to do??

L]
r '] n o lllustrations
OW Vi rO S I g U e C y * lnvite the children to join in with you to read the whole text, changing their voice when they see these clues

Day 4: Phonic Knowledge & Phonemic Awareness
* Reread the whale text together, getting all of the chidren ta jein infor the whole reading
* After the reading, focus in on one pags and use the page to focus on needed concepts

o Rhyming words
Letter names
Sounds

Word families
Phonemes

5: Oral, Written and Visual Language

[} 3 Day
— Phonics Knowledge & Phonemic Awareness " i
®  Ask the children to retell the story in 3 creative way
. Iust}fa:ea component of the story
* (reate aclass bock or a wall display

Day 5
— Oral, Written & Visual Language




Let’'s Give it a Try!

+ Read the book aloud to one another, using
expression and voice characterizations.

— Make the story come alive!l
« Work together to identify 3 comprehension

questions that you might ask children
about the story.

— Record them on your Recording Sheet.




Let’'s Give it a Try!

Identify 2-3 rich and interesting words that you
could focus on when reading this story 1o

children.

— What would say to children to explain what the
word meanse

Record on your Recording Sheet.




Let’'s Give it a Try!

SO

2

Identify a page of text that you could use to
highlight “clues” that would help children
read the story well with expression.

— What “clues” would you highlight for children?

Record them on your Recording Sheet.




Let’'s Give it a Try!

« Think about the “Big §" that we have

discussed thus far (eg., Phonological
Awareness, Background Knowledge,
Vocabulary).

— What could you use this book to emphasize?

« Record your ideas on your Recording
Sheet.

2




Let’'s Give it a Try!

* Think about how you could extend the story into
and/or a visual language experience for the chil

* Record one idea on your Recording Sheet.

« Choose a spokesperson to share your thoughts @
the rest of the class.




Adaptation of
Activity

Tar Heel Reader

(Entertoxtiosearch || Al Topics
Ratod E/Evarybody :  Englsh
Butterflies are CARS
Asmars wed Frmncy
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Using Connect

Mod

nde

Ule 6:

Dialogic
Reading as an

bendent

Stuc

Y

& Go to https://www.connectmodules.dec-sped.org/connect-
modules/learners/module-6/

Review Step 3 of the module to learn about dialogic reading

I

Bulleted handout to share

\g
/ Summarize learning

Share with other students

@ UNC FRANK PORTER GRAHAM
. CHILD DEVELOPMENT INSTITUTE



10 o

Environmental
Print: Print
Concepts




P
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Logo Maps

* With your group,
* Use the materials provided, along with the logos
you brought, to create a map.
* Roads
* Signs
* Once created, discuss together the print

concepts that could be developed as children
engage with the map you created.

* What might your dialogue be with children
as they play with the map?

* Then, think together about the steps you might
take with children to help them create their own
maps.

* What might you learn about the children’s
print concepts as they create their map?




*Adapted from Everyday Literacy by Stephanie Mueller



Things to Keep in Mind

Chunk

Chunk your content

e “Bursts” of information

Allow

Allow opportunities for
processing

e Turn & Talk (e.g., guiding
questions; restate what you
think you just heard)

e 1 minute written reflection

e Apply to a
situation/scenario/vignette
or their own experiences

Differentiate

Differentiate: Align to
their current paths and
future

e Choice regarding child they
work with

e Relating content to their
particular life goals

e Flexibility with projects



Online Options

for Activity 10

A\

GATHER AN
ELECTRONIC
COLLECTION OF PRINT
LOGOS BY TAKING
SCREEN SHOTS.
GOOGLE IMAGES
WOULD BE AN
EXAMPLE OF ASITE AT
WHICHYOU COULD
EASILY LOCATE
EXAMPLES.

=
7T\

USE PINTERESTTO
CREATE ABOARD
WITH THE IMAGES.
SHARE BOARDS
AMONG THE
STUDENTS.

Q

USE LUCIDCHART (A
VISUAL WORKSPACE THAT
COMBINES DIAGRAMMING,
DATAVISUALIZATION, AND

COLLABORATION)OR
SUBEBL (ATOOLTO CREATE
MIND MAPS AND
GEOGRAPHICAL
REPRESENTATIONS OF
IDEAS AND CONCEPTS).



http://about:0
http://about:0

“SCRIPT-NC . ...

Sorporting g md Rl i Phoneyi Fomking b o i HOME ABOUT US

SCRIPT-NC Webinar: Early Literacy for All!

Find all the

This webinar focuses on strategies to help adult learners support the foundations of early literacy development for young childre
in cultures, languages, and abilities. This webinar will share current readings, handouts, engaging activities, and effective assig

|
m r I | learners to grow their early literacy related background knowledge and effective practice implementation skills. All activities are
ONLINE teaching.

AdaptedLiteracy-Video-CommentAskRespond-MaryLittleLamb
f I AdaptedLiteracy-Video-Completion-MaryLittleLamb
AdaptedLiteracy-Video-Open-ended-hungry-cat
rO l I l t O d a y S AdaptedLiteracy-Video-Tarheel-reader
AdaptedLiteracyVideo-Distancing-Mary-HadalittleLamb
o AdaptedLiteracyVideo-Knuffle-Bunny
AdaptedLiteracyVideo-Recall-Polar-Bear
W e I n a r e re AdaptedLiteracyVideo-Wh-questions
M 2¢ Tools of Literacy Worksheet.pdf
[ 2D Gift of Language-eng.pdf
[ 2 Tips for Families.pdf
[l 2F 5 Daily Activities.pdf
M 26 Language Home Families-eng.pdf
M 2H Gathering and Using Language Info.pdf
[ 21 Benefits of Being Bilingual.pdf
[ BK 350 Syllabus Pierce and Scrinzi S 2020.docx
BK350 Course Schedule. Pierce and Scrinzi Spring 2020.docx

Exploration Stations_Phonological Awareness.docx
B Fun Books for SHARED Reading.doc

https://scriptnc.fpg.unc.edu/script-nc-webinar-early-literacy-all




SCRIPT-NC .

HOME ABOUT US RESOURCES

SCRIPT-NC is working with community college facuity in North Carolina to better prepare preservice early childhood educators to
meet the diverse needs of children in their community.

LEARN MORE

COURSE SPECIFIC TOOLS FOR ENHANCING FACULTY WEBINARS MONTHLY NEWSLETTER
RESOURCES PROGRAM QUALITY

Find free high quality resources Find rubrics, matrices, and other Access archived webinars, leam Access current and archived
10 enhance coursework and tools to enhance your early more about, and register for Natural Resources newsletters
practica. These resources are childhood Associate’s degree upcoming webinars.
focused on the inclusion of program.
young children with disabilities
and who are cufturally, ethnically,
and linguistically diverse.

LEARN MORE LEARN MORE LEARN MORE LEARN MORE

https://scriptnc.fpg.unc.edu




Your
Feedback

https://unc.aza.qualtrics.com/jfe/form/SV_3DHzCVgMiD
Qyxvf

@ UN FRANK PORTER GRAHAM
- - CHILD DEVELOPMENT INSTITUTE
Supporting Change and Reform in Preservice Teaching in North Carolina







