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4th Edition of DAP



https://www.naeyc.org/
resources/development
ally-appropriate-
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Faculty 
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Screenshot 
of DAP 
faculty 
resource site



Resources 
on 
Inclusion 



Inclusion

THEN NOW

• Addressed in course on 
children with disabilities

• Disability-specific focus

• Highlighted in DEC-NAEYC 
inclusion position statement

• Context: early childhood 
programs

• Opportunities often focused 
on addressing deficits

• Perceived benefits to 
children with disabilities

• Addressed in every course

• Focus on individualizing and supporting 
each and every child; seen as a social 
justice issue

• Highlighted in DAP, equity position, 
standards and competencies

• Context: home/family, community, and 
early childhood programs

• Offers opportunities to highlight 
responsive teaching practices, UDL, 
assistive technology

• Documented benefits to children with 
and without disabilities



What do 
we know 
about 
quality 
inclusion?

Source: STEM Innovation for Inclusion in Early Education



Early Care 
and 
Education 
Environment 
Indicators of 
Quality 
Inclusion



Each indicator 
includes elements 
which are evidence-
based examples of 
effective practices

Ask students to 
consider: Which 
other learners might 
this approach 
support?

1. Select themes that reflect children's interests, abilities, familial/cultural norms 
and developmental levels.

2. Make necessary adaptations to ensure that children with disabilities can 
access and participate in all curricular activities.

3. Modify materials to enable manipulation by children with a range of motor 
skills.

4. Use sign language, gestures and visual cues during activities when 
appropriate.

5. Use visual, verbal and gestural cues with materials to help children with 
disabilities participate more independently.

6. Reduce distraction by limiting materials in the environment when necessary.

7. Integrate individual children's adaptive, augmentative communication 
systems into all early care and education environment routines and ensure 
that pictures or alternative, augmentative communication (AAC) systems are 
readily available to individual children at all times.

INDICATOR 5: Curriculum



Use the 
Indicators of 
Quality 
Inclusion as 
part of . . .

Video observation

Assignments

Lesson planning

Observation by cooperating 
teachers and instructors



Most selected indicators



INDICATOR 3: 
Social 

Emotional 
Learning and 
Development 

� Foster positive and culturally responsive adult-child relationships by 
giving 5 positive statements for every 1 negative statement.

� Respond to at least 80% of children's bids for attention or 
communication.

� Establish predictable routines through the use of visual schedules that 
are posted and used by personnel and children throughout the day.

� Intentionally teach a range of social emotional skills in small and large 
group, using prepared curricular materials and/or activities that target 
particular social emotional skills, such as understanding emotions, 
problem solving, entering play, and taking turns.

� Use a team-based approach to understand individual children's 
challenging behavior, adapt the environment, and plan individualized 
instruction to teach or strengthen the child's social emotional skills.

� Include families as members of their children's behavior team. Any 
time that an individualized positive behavior support process is 
implemented, families are included as active members of the team at 
all steps of the process.

� Regularly acknowledge and comment on children's emotional states 
in order to build emotional vocabulary and awareness.



Establish predictable routines through the use of 
visual schedules



Build emotional vocabulary





New list of 
children’s 
books



INDICATOR 4: 
Meaningful 
Interactions 

with Peers 

� Identify children's individualized peer social interaction 
goals.

� Teach appropriate peer social skills through large and small 
group lessons and role-playing opportunities for all children.

� Teach children a variety of play skills with varied complexity 
to support participation and peer interactions across all 
children in the early care and education environment.

� Select and arrange activities and materials that promote 
interactions.

� Plan for consistent social opportunities within routines, such 
as for children to participate as table captain, clean-up 
partner and snack helper.

� Model phrases children can use to initiate, respond and 
continue interactions.

� Teach all children to be instructional agents to capitalize on 
strengths and abilities of all children.

� Encourage peer partners/buddies to promote peer transitions 
through buddy play and clean-up partners.



Playing 
Together –
Inclusive 
Social 
Interactions





Ask students to 
watch Pyramid 
Practices at 
Circle Time and 
to identify 
examples of 
visual and peer 
supports they 
see in the 
video.



Evidence-
based 
Practice 
Resources



Adaptations



Modify materials 
(from A Guide to 
Adaptations)



Application:
Adaptations

Read Guide to 
Adaptations to 
learn new 
concepts

Watch video 
and practice
recognizing 
adaptations

Apply new 
concepts 
using a 
persona



Prompting

Scaffolding

Modeling

Descriptive Talking/Verbal Guidance

Wait Time

Reinforcement



Modeling



Video 
Demonstration



Sample 
activity

Knowledge Acquisition Resources: Guide to 
Teaching Practices/Modeling, Modeling Ideal 
Behaviors article

Ask students to initially discuss how they would lay 
out the steps to model a desired behavior (e.g., 
sharing a food item with a friend)

Ask students to extend the discussion to include what 
modeling might include, for example, for children who 
are dual language learners or children who have very 
poor memory



Reinforce or Extend the Learning of EBPs with AFIRM 
modules

AFIRM Modules for Paraprofessionals



Module 
Topics

● Naturalistic 

Interventions in the 

Child Care Setting

● Parent-Implemented 

Interventions in the 

Home Setting

● Reinforcement

● Prompting

● Visual Supports

● Behavior Supports

● Reinforcement

● Prompting

● Time Delay

● Visual Cues

● Supporting Peer 

Interactions 

AFIRM Modules for Paraprofessionals



F FAMILY

A ASSESSMENT

C COLLABORATION

I INSTRUCTION

L LEADERSHIP

I INTERACTION

T TEAMING

A AND

T TRANSITION

E ENVIRONMENT



For each 
area of 
recommended 
practice there 
are . . . 

AND an instructional module for faculty and professional 
development providers with a searchable resource library, 
activities, and assignments



In which 
course do you 
emphasize 
meaningful 
interactions 
with peers?

Child-Child Interaction Checklist



Each 
practice 
guide 
includes
• video 
• examples
• vignette



Sample activity: If Kylie had not approached Jodi to dance with her, what else might 
Marta have done to support the peer interaction? 



Use UDL 
Practices

2 collections 
of resources 
on the 
handout



Putting It All 
Together



Integrate STEMIE Tools



Personas



Integrating 
the 
frameworks 
to support a 
child and 
family –
what’s the 
assignment?

ECTA 
Indicators

DEC 
Recommended 

Practices

Universal 
Design for 
Learning

DAP
STEMIE 

Adaptations & 
Teaching 
Practices



Sample 
activity

A friend of yours with a four-year-old child has come to 
you with a dilemma. She is going back to work and is 
looking for a high-quality program for her child. The 
program she likes the best is a program in which 
children of diverse abilities are included full-time in 
each classroom. Your friend has concerns and questions 
about placing her child in this program – will her child 
receive as much attention as the children with 
disabilities? Will her child pick up negative habits and 
behaviors from the children with disabilities? 

What would you say to her? What resources would 
you draw on to support your response?This Photo by Unknown Author is licensed under CC BY-

NC-ND

http://www.meadowscenter.org/institutes/mathematics-institute
https://creativecommons.org/licenses/by-nc-nd/3.0/
https://creativecommons.org/licenses/by-nc-nd/3.0/


Sample 
activity

With the knowledge that Stella’s mother will soon be having a baby, 
the children in her classroom are now very interested in babies. 
They’re especially interested in how you can rock a baby to sleep 
with a lullaby. If you were Stella’s teacher, how would you build on 
this interest?

• Share examples of ways in which you might use the environment to support learning 
and development across domains.

• Share examples of large and small group activities that would promote language, 
STEM, social emotional, and motor development based on this interest.

• As part of your each example, provide the reference to a framework or frameworks 
that support the use of that approach. For example, on example might be to contact 
families to learn about the songs/lullabies they sing to or play for babies. This practice 
would be supported by DAP Guidelines 2F, 4B/5D; ECTA Indicator E2; DEC 
Recommended Family Practices; UDL multiple means of engagement/representation; 
and STEMIE Guide to Adaptations, Variety of Materials.

• Consider how your examples might specifically support Stella’s IFSP goals of receptive 
and expressive vocabulary development.



What is one 
thing you will 
do as a result 
of what you 
heard or saw 
in this 
presentation?



https://scriptnc.fpg.unc.edu

SCRIPT-NC 
Website



Evaluation

https://unc.az1.qualtrics.com/jfe/form/SV_3KNcevd8drMjwqO

https://unc.az1.qualtrics.com/jfe/form/SV_3KNcevd8drMjwqO

