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What language
concepts can you
support each time
you share this
musical fingerplay
with a child?
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Songs and Rhymes as a
Springboard to Literacy

By Pam Schmer, LD

Music I8 an Integral pant of a Qualty early CAIGROOd CurTiculm. 1 plays 2 role In seSing e
1008 OF T CASET0OM, S 370 CONCESES. NEIDING CHCEN MakE NSNS, 300
BING 2 5836 of Communiy. OF courte. I you 38K T Chilren, Ty will 8l 0u ShgIG 16
20 pant of e Caly cTVTES.

1 recent jears. wilh 2 s0ng Mational DOUS 0N early INeracy. we have DegUN 10 eaTIng and
recHine e \aLaDIe 1ol SINGING K0G8 3NG MECEING SRS 31 Mymes Py I ying T
TUNGITON TF FEAONG FEATNESS. Wit KOW. T0F SAMDI. 1K THese AC/NS 00 DR Duls
VOSAOURRCY 300 CRVEI0D BOuUnd Bom sl are Cruchi B e

meracy The S22 Of 3 CHITS WOCA0UNY 30C NS OF Ner 20NE) 10 CHECTIMIngte SOUNCS are
S200G PIECICHON Of POw €358 3 IS Will I3 1 1830 SN EPOSEC 10 LIMa INENUTion

(Acams. et a)

onl y (80una OMCr 208 1K T 0Ny SIS TR
nmmmnwumm and myme. They can also
ceiop BENAINg 3G inking ekig. Oral

et

ﬂwmﬂ)nnm DIOKS Of IReracy wnmmm
$0NgS. CNaNTS 370 MyMies DECOME 3 DErRCt SOriNGOCANT e Seveicoing 3l Tree of Mese
ST el 3reds

JUBEGING Tk $00G8 20 MECRING T CTANSS NG MyMies WEN ChIGNen pIOVIoRs 3 grext
founcation Tor IBeracy Gevelopment, bt I we reall; want 1o Capkalize on e A range of
DENES I UEING §07G4, CRINES 30T MyMES 363 rNGO0T 10 INEACY. W HEET 10

uSe Tem 25 leaming

Using $ongs and Rnymes to Butid Vocadulary

My OF 8 Griew up SINGING 8y BREy SPI0Rr. ™ How Ml TS O J0u §1g T 6095
Defore you ackally KHew What 2 Waterspout was? SInging 2 600 18 NGt e0ugh 1 optimize
VOCIOURRTY QoW AZMOUGN CHINEN PERF T WORDS O TR 50 1N 00N Ty My Nt
2CRANY oW WHA The WOTGS MEIN. | INOUGR The WaerE00ut In “Rey By Spider” wat e
£2u08 1N e DATR0. My MOMET Never COUIC LNOETSAING Wy | CIOTT WANt 10 get I e 1O
I T TBUOK WaE RS 0% WS WARING Tf The 601081 10 COME LTDING OuL!

lmmmmmmnmw mmmm s a0
aTpie of UShg e $00G' way 1o ncrease
vosaDary mnmmummwmm

1. Crange woros In 2 familar §0ng. SINg Twine, twinkie DIkaNt ST Or Shent s%ar,
GIGANC 23 Of MM S U JOur VOIOR 10 PED UETINE T Htw JONCTVE. S 2008
2 gigantic star n 2 gigantic voice. Sing 200u2 2 et 822 In 2 whispering woice

2 USe SIMII s 10 CTERE JOUr 0% MICTING 100G8. HETE 1§ 2 5009 Bung 10 T e of
"Maty a0 3 LIk Lamo ™ THS §005 3CHES 0PpOshE vOSanuary.

$ing & S0ng of Opposites
by Pam Schilier

TS IS DI 800 S I3 Sma,
This IS DIy IVS 1S Smail

TS I DI anT s 1S el
Sing aton) wen me.

™ UNC

FPG CHILD DEVELOPMENT INSTITUT




speaking SIGNING
gestures

POINTING drawing
assistive technology

SINGING




What else can children learn
from re-reading a favorite
children’s book like Goldilocks
and the Three Bears?
 Science

e Math

 Language and vocabulary

e Social studies

e Critical thinking
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Connecting Research to Practice

Just the Facts, Ma’am

The Early Catastrophe
The 30 Million Word Gap by Age 3

Betty Hart and Todd R. Risley

During the 1960°s War on Paverty, we were among the many researchers, psychologists, and
educators who brought our knowledge of child development to the front ling in an optimistic effort
to intervens early 1o forestall the terible effects that poverty was having on some children’s
academic growth. Wea waere also among the many who saw that our results, however promising at
the start, washed out fairly early and falrly completely as children aged.

In one planned intervention in Kansas City, Kans., we used our experience with clinical language
interventien to design a hali-day program for the Turner House Preschool, located in the
impoverished Juniper Gardens area of the city. Most interventions of the time used a variety of
methods and then measured results with |G tests, but ours focused on building the everyday
language the children were using, then evaluating the growth of that language. In addition, our
study included not just poor children from Turner House, but also a group of University of Kansas
professors children against whom we could measure the Turner House children’s prograss

All the children in the program sagerly engaged with the wide variety of new materials and
language-intensive activities intreduced in the preschool. Tha spontansous speech data we
collected showead a spunt of new vocabulary words added to the dictionaries of all the childran
and an abrupt acceleration in their cumulative vocabulary growth curves. But just as in other early
intervantion programs, the increases ware temporary.

We found we could easily increase the size of the children’'s vocabularies by teaching them new
words. But we could not accelerate the rate of vocabulary growth so that it would continue
beyond direct teaching; we could not change the developmental trajectory. However many new
waords we taught the children in the preschool, it was clear that a year later, when the children
were in kindergarien, the effects of the boost in vocabulary resources would have washed out
The children’s developmental trajectories of vocabulary growth would continue to point to
vocabulary sizes in the fulure that were increasingly discrepant from those of the professors’
children. We saw increasing disparity betweaan the extremes—the fast vocabulary growth of the
professors children and the slow vocabulary growth of the Tumer House children. The gap
seamad to forashadow the findings from other studies that in high school many children from
families In poverty lack the vocabulary used in advanced textbooks.

Read All About It
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Early Dual Language Learning

FRED GENESEE
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Parents and child care persennsd In
English-dominant parts of the world
ofian axpress misghvings about ralsing
childran bilingualty. Thelr concerns are
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HEAD START

An Office of the Administration for Children and Families -
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15 Minute In-Services

These 15-minute in-service suites were designed as a resource for professional development in busy, active early
childhood centers and programs. The in-service suites are organized around one topic or big idea and address
effective hing and nent practi that map onto the NCQTL HOUSE Framework.

Effective Practice

Each in-service consists of a short video supplemented with handouts. A trainer version is available for use by Early
Childhood Education Specialists and other training and technical assistance providers and includes a PowerPoint
presentation, learning activities and other training materials.

The in-service suites can be used in a variety of ways to meet the needs of varied audiences. Staff can view the
shorter version directly on the website. The trainer version can be used as part of a workshop presented alone, or
combined with other in-services.

Engaging Interactions and Environments

Engaging Children in Conversations

Thick and Thin
Conversations

Asking Questions

Engaging Children
in Conversations




Engaging Children in Conversations

Thiz in-service introduces basic strateqgies to engage children in canversations as an effective teaching practice to
support meaningful interactions in the learning environment.

Download the video & Download the transcript T2
[MP4, 2EME] [PDF, 54KE]

Supporting Materials
Tips for Teachers 5 [PDF, 1ME]

Tools for Teachers T4 [PDF, 353KE]
Tools for Supervisors T4 [PDF, 134KE]
Helpful Rescurces T% [PDF, 263KE]

To view these materials without Internet access, download the Engaging Children in Conversation
15-minute in-service [T [Z1p, 151MB]. Flease ensure that your computer meets the minimum system
requirements before downloading.

Are you a trainer? See Trainer version.



i A A AN
CHALLENGING LANGUAGE PREJUDICE IN THE CLASSROOM
EY WALT WOLFRAM ILLUSTRATICH BY ANNE WILSON

asked to accept a box of crayons and  followed by questions such as “Which “Cause Steve is good. Kenneth
drawing pad from one of two "magiec  box has nicer presents?” and “Which  Isbad”

boxes.” The boxes looked identical but  boxsounds nicer?” The children in the experiment
the voices that played from a hidden The responses were revealing: ranged from ages 3 through 5, Children.
speaker within each box were different: “Ilike him [points to Steve] canzehe  acquire attitudes aboutlanguage differ-
Stevespoke Standard AmericanEnglish  sounds nice. Tdon't like him [pointing  ences early and these attitudes quickly
and Kenneth spoks African-American  toKennsth]™ = becomsentrenched . Lingulst Rosi: na

weams 29

http://www.tolerance.org/sites
/default/files/general/
Sound Effects.pdf

How could you explore issues
related to language prejudice
with your students?

How could you challenge them
to build different capabilities
for young children in the
classrooms where they work?



ALL children CAN read...let us show you how!

STRATEGIES PRACTICAL EXAMPLES ' RESOURCES

Designed to give children with deaf-blindness, multiple disabilities and
complex challenges expanded learning opportunities.



Literacy begins at kirth and builds on relationships and experiences that cccur during infancy and early childhood. For example, introducing a child to books at an early
age confributes to a later interest in reading. Reading together while he or she sits on your lap prometes bonding and feelings of trust. The give-and-take nature of
babbling, lap games, songs, and rhymes set the stage for sharing favorite picture books. Exposure to logos, signs, letters, and words leads to the knowledge that symbols
have meaning. The acquisiticn of skills such as locking, gesturing, recognizing and understanding pictures, handling books, and soribbling lay the groundwork for

conventicnal reading and writing.

‘ ‘ A love of boohz, of holding & book, tuming itz pages, looking &t itz pictures, and living itz
fazcinating stonez goee hand-in-hand with & lowve of leaming. (Lawrs Bush, 2003)

Children with combined vision and hearing loss miss ocut on many of the experiences that happen incidentslly for other children, but rich early learning experiences can be provided whe
signals.

As you foster early literacy skills in & child who is deaf-blind, expect to see the child handling and exploring books and writing materials using all of his or her senses (sometimes in uncom
get "up close and personal” to reading and writing items arcund the house. Point out and talk about signs, symbols, and words you see at school, day care, the grocery store, and out in the

It takes intenticnal planning to provide meaningful early learning experiences on which to build literacy skills. Following a child’s lead provides a wealth of information about what will be
results.

[ Related Skills

¥y Examples

‘ H Video Clips

. Articles

é Additional Resources




e Toddlers
* Preschoolers
 Adaptations

Center for Ea.rly Literacy Learning

http://www.earlyliteracylearning.org/

e Infants ‘
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CONNECT Video 6.5: Preparing a book for dialogic
reading

Available at: http://community.f
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Teaching kids to read and helping those who
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Sharing Wordless Picture Books

By: Reading Rockets

Sharing wordless books is a terrific vay to build important literacy skills,
including listening skills, vocabulary, comprehension and an increased
awvareness of how stories are structured. Here are some tips for sharing
viordless picture books with a child.

Wordless picture books are told entirely
through their illustrations — they are books f&s Growina readers!
vithout words, or sometimes just a few - -
viords. Sharing wordless books vith a child
provides an opportunity for literacy-rich
conversations. Each "reader” listens and
speaks, and creates their own story in their
own words. Sharing wordless books also
reinforces the idea that, in many books, the
story and the pictures are connected.
Elementary-aged students often enjoy
writing dovn their original story to
accompany a wordless book.

(-] o -

Subscribe to
Growing Readers!

Have Growing

Below are a few tips for sharing wordless Readers delivered
picture books vith a child: each month right to
« Recognize that there are no "right” or your inbox!
"wrong" vays to read a wordless book. (In English &

One of the wonderful benefits of using Spa"i_’;h) -y

wordless books is how each child
creates his own story (or stories!) from
the same pictures.

here °




READING rockets

Teaching kids to read and helping those who
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Home > Qur Shows on PBS > Launching Young Readers > A Chance to Read
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Launching Young Readers series

A Chance to Read

Have you ever heard of "assumicide™?
For generations, too many people assumed that
children with disabilities couldn’t learn to read — so they

SO never gave them a chance. Hosted by Molly Ringwald.

" — "A Chance to Read"” looks at the reading challenges

P facing kids with disabilities, and vwhat schools across the
Molly Regwald country are doing to help them find success. In New

Mexico, Minnesota, Georgia, and Texas ve'll meet the
amazing kids, parents, researchers, and teachers who are working to
eliminate "assumicide” and give every child a chance to read.

This program is the ninth episode of Launching ng Readers, WETA's
awvard-winning series of innovative half-hour programs about howr
children learn to read, vhy so many struggle, and what vee can do to
help.
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Introduction: A Chance to Read
Hosted by Molly Ringwald, A Chance to Read™ looks at the reading chal
kids with disabilities, and what schools across the country are doing to
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Strategies specifically
designed for mono-
lingual teachers to
use in supporting the
literacy development
of young dual
language learners

Storybook
Reading

for Young
Dual Language
Learners

Cristina Gillanders and
Dina C. Castro

In a community of practice meeting, teach- RESEARCHERS WIDELY RECOMMEND
ers discuss their experiences reading storybook reading for promoting the
aloud to dual language learners. early language and lteracy of young
children. By listening to storles, chil-
dren learn about writien syntax and
vocabulary and develop phonologi-
cal awareness and concepts of print,
all of which are closely linked to
learning to read and write (National
Early Literacy Panel 2008). Teachers
usually know a read-aloud experl-

Susan: When | am reading a story, the
Latino children in my class just sit there.
They look at me, but you can tell that they
are not engaged in the story.

Lisa: That happens in my class too. The
litthe girls play with their hair, and the
boys play with their shoes.

Beverly: And when you ask questions ence has been effective because
about the story, children who speak they see the children maintain their
English take over and you can't get an Interest In the story, relate different
answer from the Latino children. aspects of the story to their own

Facilitator- What do you think is happening experiences, describe the lllustra-
here? tions, and ask questions about the

characters and plot.

However, listening to a story read
aloud can be a very different experi-
Facilitator: How can we help them under- ence for children who speak a lan-

stand the story so they can participate? guage other than English. What

Lisa: | think they just don’t understand
what the story is about.

Cristina Gillanders, PhD, is a researcher at the FPG Child Development Institute at the
University of North Carolina—Chapel Hill. She was an investigator in the Nusstros Nifics
study, and has worked with dual language learners as a bilingual preschool teacher,
teacher educator, and researcher, cristina.gillanders@unc.edu
Dina C. Castro, PhD, is a senior scientist at the FPG Child Development Institute. She
was the principal investigator for the Nuestros Nfios study. Her research focuses on
improving the quality of early education for children from diverse cultural and linguistic
backgrounds. dina.castro@unc.edu

Photes courtesy of the authors.

A study guide for this article will be available in mid-January online at www.naeyc.org/yc.

Reprinted from Young Children s January 2011

happens when the children are read
to In a language they are just begin-
ning to learn? What happens when
an English-speaking teacher reads

a story to a group of children who
are learning English as a second
language?

As lllustrated in the vignette at the
beginning of this article, teachers
often describe young dual language
Ilearners In their class as distracted
and unengaged durlng read-aloud
sessions In English. In this article,
we describe teaching strategles that
English-speaking teachers can use
‘when reading aloud to young dual
language learners. These strategles
are part of the Nuestros Nifios Early
Language and Literacy Program, a
professional development Interven-
tion designed to improve the quality
of teaching practices In prekin-
dergarten classrooms to support
Spanlsh-speaking dual language
learners (Castro et al. 2006). The
Intervention was developed and
evaluated In a study funded by
the US Department of Education.
Teachers from the North Carolina
More at Four Pre-Kindergarten

A
-
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Phonological Awareness

Is Child’s Play!
g “

- Faomat N

Kl

Hallis Kay Yopp and Ruth Helen Yopp

Read-Aloud Books That Play with Language

Eooks in English

a:\:la&:l urls'nar. 2000, New
k: HarperCallins.

Books in Spanish

Lulimbizs and

Dradacre. 2004,

Grende, by
Lineelmwaed, IL:

the cngetrime l=vel of speech can, ameng other manlpula-
tlons, bl=nd mmm—an together to form the spoken word
1 and s=parate the r from the rime ipe to say mr—ipe.

Phoneme awareness

Emaller sttll—In fact, the
makes a difisrence In communlcation—ars
These are the Indhddual sounde of epok
rumbier of epunds tn speach vartzs gre
guages, irom as few as about 10 phonemes in Mira-Firaht
{spoken In a region of Brazil) to more than 140 phonemes
In Bu (spoicen In a reglon of Africa)). Englich speakers oee

smallest unit of spe=ch that
phonemes

Why = phonological awareness Imporant
in reading development?

In Englicsh—and many cther languages—the written Lan-
goage bt predominantly a record of the sounde of the spoken
language. With a few excepiions, the Englich language 1s
written out sound by scund. (Exceptions include but are not
ltmited to symbols cuch as 3 ,and &, which represent
|deag rather than the scunds of epeech; you can’t sound
out these symbolsl) For sxampls, to write the word cot, we
ltsten to the tndividual ecunds In the word (the phone
and then ves the symbale that repres=nt thoss sounds:
C-A-T. Somettmes sounds are represeanted by letter combina.

Hone rather than a slngle l=tter. The three

Phonological Units

What are the phonolagical units In the ward chimneys?

sounds In sl (75570 0h7) are written with
four lattars: FLE = combinaticn of 2
and H represents the slngle sound [jsh).

Am moest be abls to notice and have 2

firm grasp of the sounds of our spe=ch I
we ars to undarstand how to wee 3 writtan

Wiard Chimneys
Zyllablze

Cnssts and RImes ch

Fhongmes ch

about 44 sounds. Spanlsh
speakere use about 24. Thinktng
about and manipulating thess=
emall=st sounde of speach is
the most complex of the phon
loglcal awareness sidlls and 1s
rederred to a5 pionems gwere-
phonemic cwaraness,
Typlcally 1t 16 the last and deep-
et understanding of speach
that childr=n acqulre (Stahl

& Murray 18840 It invalves
Imowing that the spaken word
lzght conelete of three sounds
{-igh} and the spok=n word

black canslets of four |'El-?-|2-ck"|.
FPheonaloglcal Unlts”

a breakdown chowing I:I'._
eyllables, onssts, rimes, and
phonemes in the spok=n word
cimnaye.)




EFFECTIVE

APPROACHES TO

MOTIVATE

AND ENGAG

SLUCTANT

Ths article explams why boys are often such reluctant readers and

writers and provides classroom feachers with strategies to better engage

them in hiteracy.

s a first-grade teacher, litezacy is oy

favorite thing to teach. Helping my

students grow from landergarteners

inte fully Sedged readecs and witers in
just one vear is an extracedinary process. Even mece
grasifying than chrerving my studenss” rapid lnecacy
development is cultivating within them a love of
books and a desize to write.
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- smel pp iT=220 OO

Tam thrilled Beyond woeds when a Srs2 grader
can tell me with absolute certainty that Mo Willems
is his favorite author, that he has just finished writing
a story he wants to shace with the cass, oc that

Nicois Sene & 3 ¥70race ecTer 3t S,0omom Trals Camarcary Sonecl
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State Early Childhood Dual
Language Learning Guidelines
and Standards: An Overview
of State Approaches

This resource provides an at-a-glance overview
of how dual language learning is referenced in
the early learning guidelines in the U.S. states
and territeries. These talles can be useful in
Cetermining compliance issues, grant writing,
and colisboration efforts.

I 112 B¢

Tools and Resources

NEW? 60 Minutes from Catalogue to Classroom (C2C)

This series of professional development training modules highlights individusl

Journal articles focused on culture, Cual lsngusge leaming, and Dest practices
| festured in the Head Start Cultursl an€ Linguislic Responsiveness Resource

Catalogues (Volumes 1-3).

NEW? The Importance of Home Language Series

This series of hantouls is designed to provide families and stafT with basic
information on topics related to children learning two or more languages. The

| zeries emphasizes the benefds of being Rilingusl, the importance of maintaining
home lsnguage, and beccming fully Dilingusl.

Stratezies for Supporting Al Dual Lanzmaze Learners

Youwng children aoquire a ==cond Eanguage over time. This resowce provides
practical examples of how 1o use reseach-bes=d sirategies that support
childr=n at differ=nk levels of English languags acquisltion. English and
Espaifiol [FOF, Z.1ME]

National Center

on Cultural and

Linguistic

Responsiveness




MEDIA TYPE

[ Books B

0O Videos

O Gomes W

O Songs }

O Interactive Tools “§
O Mobile g

LOCATION
0 Home
O Clessroom

ACTIVITIES

[ Listening & Telking
O Reeding

[ Writing

Activities

= EE DA

[0 Science & Math

l Search...

=
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Talking Together 4. Dally
Activities

Taliing With chiidren Is an Important
part of dally ife, and Is critical to
Reracy Cevelopment.

* ko kk |

Tegs: Home, Classroom, 0-1, 12, 2-3, 3-

4, 4-5, Listening & Taldng, Reading,
Videos

»
—
Storytelling (Spanish)

(SPANISH) - ViGeo showing how o
strengthen IReracy skiis through
simple cally activities

* ok ok ok k |

Tegs: Home, 0-1. -2, 2-3. 34, 45,
Resding. Videos

VIEW PLAYILISTS m

n

Reading Together 6.
Making It Work

Reading aloud opens a worid of
discovery & leaming: IU's a great way
0 CONNECt parents & children.

* ok okw k|

Togs: Home, 0-1 +:2, 2-3. 34, &5,
Reading, Videos

Libraries (SP)

(SPANISH) - This video cescribes
the importance of libraries In
chilaren’s iives.

* ok hok |

Togs: Home, 0-1 +2, 2-3. 34, 45,
Reading, Videos

Poge1.2,3.4

o
Talking Together 2.
Vocabulary

Taling with chlaren s an iImpornant
part of dally life, and Is critical to
Reracy cevelopment.

* ko hk

Tegs Home, Claszroom, 0-1,1-2, 2-3, 3-

4, &5, Ustening & Talking. Reading.
Viceor

Everyday Activities
(Spanish)
(SPANISH) - Video showing how to
strengthen Reracy skilis through
simple cally actvities

*hkhk

Tegs: Home, 2-3, 34, 45, Ustening &
Talking. Reading. Writing, Playing.
Videos

Talking Together 3.
Techniques

Talking with chiiren IS an important
part of cally ife, and Is critical to
IReracy cevelopment.

*x o hk |

Tegs: Home. Classroom, 12,23, 34, 4
-5, Ustening & Talking. Reading, Videos

The Wheels on the Bus

Fingerplays teach siiis such as
fyming. rhythm, vocabutary,
€oordination, memory and listening

* ok ook )

Tegs: Home, Clossroom, 0-1, 1-2,
Listening & Taliing, Videos, Songs
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ACtiVit}fi Talking Together 4. Daily
Activities

Daily routines provide ideal opportunities for conversations:
« While reading with children, stop to talk about the book and discuss
the plot and charocters.

« Share fomily photos to converse about past events and important
people in children's lives.

- Teke adventage of bath time, play, and meals to have warm, relaxed
[

FOR AGES i TIMEREQUIRED | AVERAGE RATING
O-5years i 5min  in/a

Talking with children is an important part of | EVE
daily life, and 1s critical to literacy J,_

Reodng Is
development. | Fundamental |
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Technical Assistance Center +

on Social Emotional Intervention
for Young Children



Landing Pads may be found at:
.unc.edu/resource-search
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