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SCRIPT-NC
Supporting Change and Reform in Preservice Teaching in North Carolina 

content that 
reflects evidence-
based and 
recommended 
practices

opportunities to 
build both 
knowledge 
acquisition and 
knowledge 
application

embedding
inclusion, equity,  
and diversity into 
coursework

resources that are 
readily available 
and free

SCRIPT-NC 
Webinars
emphasize…



Find all the 
materials 
from today’s 
webinar 
here

https://scriptnc.fpg.unc.edu/script
-nc-webinar-environments-and-
interactions-foster-inclusion 



Webinar 
resources

Handout 1. 
Webinar 
handout 



Webinar 
resources

Handout 2. 
Resources for 
inclusive 
environments



Webinar 
resources

Handout 3. 
Resources for 
inclusive 
interactions



Handout 4. Sample course assignments

Assignment Knowledge Acquisition (what 
do you want students to read, 

watch, etc.?)

Knowledge Application
(what do you want students to demonstrate they can do?)

Building
children’s
understanding 
of math ideas 
and skills

Frameworks and readings that 
are part of the course, 
e.g., math learning trajectories
(Clements & Sarama). 

Preparing Young Children for 
School: Educator’s 
Practice Guide

Imagine that it’s a gorgeous fall day. Ask students to imagine that 
they have a class of diverse 2nd grade students, and you want to take 
them for some outdoor learning.

Assignment: Identify five different activities in that outdoor 
environment that you could use to support children in exploring math 
ideas and skills that might be appropriate for 2nd graders.
Include your source for the concepts, what you would expect children 
to do, and how you could differentiate the assignment to support 
children who learn faster/slower?

https://www.learningtrajectories.org/
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/TO4_PRACTICE_GUIDE_Preparing-for-School_07222022_v6.pdf


Webinar 
resources

Handout 5:
Course 
examples



More 
webinar 
resources
• Specific examples, e.g., Flo 

Thompson's examples of 
how to create your own 
personas

• PowerPoint slides

• Webinar recording



What’s a course 
in which you 
include 
an emphasis on 
inclusion?

This Photo by Unknown Author is licensed under CC BY

https://researchoutreach.org/articles/how-choose-teachers-making-sense-pedagogical-responsibility/
https://creativecommons.org/licenses/by/3.0/


AGENDA

Basics and definitions

Tools & frameworks that support quality inclusion

Inclusive environments and interactions in any 
course

A splendid example of a course focused on inclusion 



Definition of professional 
development

●“Professional development is facilitated 
teaching and learning experiences that 
are transactional and designed to support 
the acquisition of professional knowledge, 
skills, and dispositions as well as the 
application of this knowledge in 
practice…..

Source: National Professional Development Center on Inclusion. (2008). What do we mean by professional development in the early childhood 
field? Chapel Hill: The University of North Carolina, FPG Child Development Institute, Author. 
http://npdci.fpg.unc.edu/sites/npdci.fpg.unc.edu/files/resources/NPDCI_ProfessionalDevelopmentInEC_03-04-08_0.pdf

http://npdci.fpg.unc.edu/sites/npdci.fpg.unc.edu/files/resources/NPDCI_ProfessionalDevelopmentInEC_03-04-08_0.pdf


What is inclusion?
Early Childhood Inclusion: A Joint Position Statement of the Division for Early Childhood (DEC) and the National Association for the Education of Young 
Children (NAEYC) http://npdci.fpg.unc.edu/resources/articles/Early_Childhood_Inclusion

http://npdci.fpg.unc.edu/resources/articles/Early_Childhood_Inclusion


From the 
DEC-NAEYC 
position 
statement

Early childhood inclusion embodies the values, policies, 
and practices that support the right of every infant and 
young child and his or her family, regardless of ability, to 
participate in a broad range of activities and contexts as 
full members of families, communities, and society. The 
desired results of inclusive experiences for children with 
and without disabilities and their families include a sense 
of belonging and membership, positive social 
relationships and friendships, and development and 
learning to reach their full potential. The defining 
features of inclusion that can be used to identify high 
quality early childhood programs and services are access, 
participation, and supports.

Early Childhood Inclusion: A Joint Position Statement of the Division for Early Childhood (DEC) and the National Association for the Education of Young 
Children (NAEYC) http://npdci.fpg.unc.edu/resources/articles/Early_Childhood_Inclusion

http://npdci.fpg.unc.edu/resources/articles/Early_Childhood_Inclusion


“We recognize inclusive education as the process of (a) 
redistributing access to and participation in quality learning 
opportunities; (b) recognizing and valuing all child differences in 
learning activities, materials, and interactions; and (c) creating 
opportunities for non-dominant and under-represented groups 
to share their narratives and advance solutions for equity, with 
particular attention given to the interplay of multiple and 
intersecting social identities (e.g., ability, race, language) in 
learning contexts (e.g., home, school, and community settings)” 

Morgan, C. W., & Cheatham, G. A. (2021, September). Rationale for change: 
Reconceptualizing inclusive early childhood education through practice. Young 

Exceptional Children, 24(3), 115-123.



Gibbs, M. (2022). Alternative Learning Positions: Supporting Children’s Appropriate Motor Development. Retrieved from: 
https://www.communityplaythings.com:443/resources/articles/2022/Alternative-Learning-Positions

https://www.communityplaythings.com/resources/articles/2022/Alternative-Learning-Positions




Support students 
to ask themselves:

Is the quality of 
participation good 
for the child with a 
disability?

Is the quality of 
participation good 
for each of the 
other children?



What do we 
know about 
quality 
inclusion?

Source: STEM Innovation for Inclusion in Early Education 
https://stemie.fpg.unc.edu/video-series-why-inclusion

https://stemie.fpg.unc.edu/video-series-why-inclusion


What do better 
inclusion 

settings look 
like and 

operate like?

Adapted from Strain, 2019

More typically 
developing peers

Wide range of 
EBPs

Data-based 
decision making

Every day, all day 
long

Transdisciplinary 
service delivery

Predictable, 
comprehensible 

routines

Practice-based 
coaching

Full utilization of 
peer influence

Function based 
approach to 
challenging 

behavior



Sample 
activity

A friend of yours with a four-year-old child has come to 
you with a dilemma. She is going back to work and is 
looking for a high-quality program for her child. The 
program she likes the best is a program in which 
children of diverse abilities are included full-time in 
each classroom. Your friend has concerns and questions 
about placing her child in this program – will her child 
receive as much attention as the children with 
disabilities? Will her child pick up negative habits and 
behaviors from the children with disabilities? 

What would you say to her? What resources would 
you draw on to support your response?This Photo by Unknown Author is licensed under CC BY-

NC-ND

http://www.meadowscenter.org/institutes/mathematics-institute
https://creativecommons.org/licenses/by-nc-nd/3.0/


Why 
environments 
& 
interactions?

National Center for Pyramid Model Innovations https://challengingbehavior.org/

https://challengingbehavior.org/


Tools & 
frameworks 
that support 
acquisition & 
application 
of quality 
inclusion 
practices

Developmentally Appropriate Practice

ECTA Indicators of Quality Inclusion

DEC Recommended Practices

Universal Design for Learning

STEMIE Inclusion Resources

Personas



Developmentally Appropriate Practice: 
Core Considerations

Developmentally appropriate practice requires early childhood 
educators to seek out and gain knowledge and understanding using 
three core considerations: commonality in children’s development and 
learning, individuality reflecting each child’s unique characteristics and 
experiences, and the context in which development and learning 
occur. These core considerations apply to all aspects of educators’ 
decision-making in their work to foster each child’s optimal 
development and learning. 

Developmentally Appropriate Practice: A Position Statement of the National Association for the Education of Young Children. 
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/dap-statement_0.pdf

https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/dap-statement_0.pdf


Resources, 
assignments, 
and activities 
for 
implementing 
DAP

https://scriptnc.fpg.unc.edu/script-nc-webinar-bringing-developmentally-appropriate-practice-dap-lens-any-
course

https://scriptnc.fpg.unc.edu/script-nc-webinar-bringing-developmentally-appropriate-practice-dap-lens-any-course


ECE Professional 
Standards & 
Competencies

1.Child 
Development 
and Learning in 
Context

2.Family-
Teacher 
Partnerships 
and 
Community 
Connections

3.Child 
Observation, 
Documentation 
and 
Assessment

4.Developmentally, 
Culturally, and 
Linguistically 
Appropriate 
Teaching Practices

5.Knowledge, 
Application, and 
Integration of 
Academic Content in 
the Early Childhood 
Curriculum

6.Professionalism 
as an Early 
Childhood 
Educator

DAP
Guidelines

1.Creating a 
Caring, 
Equitable 
Community of 
Learners

2.Engaging in 
Reciprocal 
Partnerships 
with Families 
and Fostering 
Community 
Connections

3.Observing, 
Documenting, 
and Assessing 
Children’s 
Development 
and Learning

4.Teaching to 
Enhance Each Child’s 
Development and 
Learning

5.Planning and 
Implementing an 
Engaging Curriculum 
to Achieve 
Meaningful Goals

6. Demonstrating 
Professionalism

How Frameworks Fit Together

Advancing Equitable Access to High Quality 
Learning and Care Environments



ECTA 
Indicators of 
Quality 
Inclusion

Early Childhood Technical Assistance Center, & National Center for Pyramid Model Innovations (2020). Indicators of High-Quality 
Inclusion. Retrieved from https://ectacenter.org/topics/inclusion/indicators.asp

https://ectacenter.org/topics/inclusion/indicators.asp


Each indicator 
includes elements 
which are evidence-
based examples of 
effective practices

Ask students to 
consider: Which 
other learners might 
this approach 
support?

1. Select themes that reflect children's interests, abilities, familial/cultural norms 
and developmental levels.

2. Make necessary adaptations to ensure that children with disabilities can 
access and participate in all curricular activities.

3. Modify materials to enable manipulation by children with a range of motor 
skills.

4. Use sign language, gestures and visual cues during activities when 
appropriate.

5. Use visual, verbal and gestural cues with materials to help children with 
disabilities participate more independently.

6. Reduce distraction by limiting materials in the environment when necessary.

7. Integrate individual children's adaptive, augmentative communication 
systems into all early care and education environment routines and ensure 
that pictures or alternative, augmentative communication (AAC) systems are 
readily available to individual children at all times.

INDICATOR 5: Curriculum



Use the 
Indicators of 
Quality 
Inclusion as 
part of . . .

Video observation

Assignments

Lesson planning

Observation by cooperating 
teachers and instructors



Related 
resources to 
support the 
use of this 
framework

Video/classroom observation tool

Classroom planning format

Free resources for each indicator

Observation tool for faculty and 
cooperating teachers



Sample 
activity

As part of a course requirement, your students need to observe in an 
early childhood setting.

• Introduce students to the ECTA Indicators of Quality Inclusion.

• Ask students to observe in a setting serving young children and to 
identify which of the indicators they see being addressed/addressed 
significantly.

• Ask students to have a thoughtful conversation with the leaders of 
the site in which they are observing about other indicators of quality 
inclusion that they may not have observed.

• Ask students to identify possible enhancements they might use to 
make the environments and interactions more reflective or and 
responsive to the children and families.



F FAMILY

A ASSESSMENT

C COLLABORATION

I INSTRUCTION

L LEADERSHIP

I INTERACTION

T TEAMING

A AND

T TRANSITION

E ENVIRONMENT

https://www.dec-sped.org/dec-recommended-practices

https://www.dec-sped.org/dec-recommended-practices


For each 
area of 
recommended 
practice there 
are . . . 

AND an instructional module for faculty and professional 
development providers with a searchable resource library, 
activities, and assignments

Practice Improvement Tools: Using the DEC Recommended Practices https://ectacenter.org/decrp/

https://ectacenter.org/decrp/


In which 
course do you 
emphasize 
meaningful 
interactions 
with peers?

Child-Child Interaction Checklist



Each 
practice 
guide 
includes
• video 
• examples
• vignette

https://ectacenter.org/decrp/type-pgpractitioner.asp

https://ectacenter.org/decrp/type-pgpractitioner.asp


Sample activity: If Kylie had not approached Jodi to dance with her, what else might 
Marta have done to support the peer interaction? 

Practice Guides for Practitioners (https://ectacenter.org/decrp/type-pgpractitioner.asp)

https://ectacenter.org/decrp/type-pgpractitioner.asp


Use 
Universal 
Design for 
Learning 
practices



Universal Design for Learning (UDL)

Professional 
Standards and 
Competencies for 
Early Childhood 
Educators

Developmentally, Culturally, and Linguistically Appropriate Teaching Practices Early childhood educators 
understand that teaching and learning with young children is a complex enterprise, and its details vary 
depending on children’s ages and characteristics and on the settings in which teaching and learning occur. 
They (a) understand and demonstrate positive, caring, supportive relationships and interactions as the 
foundation for their work with young children. They (b) understand and use teaching skills that are 
responsive to the learning trajectories of young children and to the needs of each child. Early childhood 
educators (c) use a broad repertoire of developmentally appropriate and culturally and linguistically 
relevant, anti-bias, and evidence-based teaching approaches that reflect the principles of universal design 
for learning.

Developmentally 
Appropriate 
Practices

Educators effectively implement a comprehensive curriculum so that each child attains individualized goals 
across all domains (physical, social, emotional, cognitive, linguistic, and general learning competencies) and 
across all subject areas (language and literacy, including second language acquisition, mathematics, social 
studies, science, art, music, physical education, and health). Educators follow Universal Design for Learning 
principles by proactively providing multiple means of engagement, multiple means of representation, and 
multiple means of action and expression. Educators design experiences that celebrate the diversity in the 
experiences and social identities of each group of children and counter the biases in society. They build upon 
the children’s combined funds of knowledge to foster each child’s learning and understanding. Educators 
design activities that follow the predictable sequences in which children acquire specific concepts, skills, and 
abilities and by building on prior experiences and understandings. 



Sample 
activity

Laurie A. Dinnebeil, Mary Boat, Youl-mi Bae, Dimensions of Early Childhood Vol 41, No 1, 2013
https://fpg.unc.edu/sites/fpg.unc.edu/files/resources/presentations-and-webinars/Dimensions_Vol41_1_Dinnebeil-1_0.pdf

https://fpg.unc.edu/sites/fpg.unc.edu/files/resources/presentations-and-webinars/Dimensions_Vol41_1_Dinnebeil-1_0.pdf


Ask students to 
watch Pyramid 
Practices at 
Circle Time and 
to identify 
examples of 
UDL they see in 
the video.

https://youtu.be/vZaNcfoCei8

https://youtu.be/vZaNcfoCei8


Integrate STEMIE Tools

https://stemie.fpg.unc.edu/sites/stemie.fpg.unc.edu/files/A%20Guide%20to%20Adaptations%20r-3-7-2022.pdf

https://stemie.fpg.unc.edu/sites/stemie.fpg.unc.edu/files/A%20Guide%20to%20Adaptations%20r-3-7-2022.pdf


Adaptations: 
Helping students 
learn to modify

https://stemie.fpg.unc.edu/sites/stemie.fpg.unc.edu/files/A%20Guide%20to%20Adaptations%20r-3-7-2022.pdf

https://stemie.fpg.unc.edu/sites/stemie.fpg.unc.edu/files/A%20Guide%20to%20Adaptations%20r-3-7-2022.pdf


Prompting

Scaffolding

Modeling

Descriptive Talking/Verbal Guidance

Wait Time

Reinforcement

https://stemie.fpg.unc.edu/sites/stemie.fpg.unc.edu/files/A%20Guide%20to%20Teaching%20Practices%203-14-2022.pdf

https://stemie.fpg.unc.edu/sites/stemie.fpg.unc.edu/files/A%20Guide%20to%20Teaching%20Practices%203-14-2022.pdf


Modeling

https://stemie.fpg.unc.edu/sites/stemie.fpg.unc.edu/files/A%20Guide%20to%20Teaching%20Practices%203-14-2022.pdf

https://stemie.fpg.unc.edu/sites/stemie.fpg.unc.edu/files/A%20Guide%20to%20Teaching%20Practices%203-14-2022.pdf


Sample 
activity

Knowledge Acquisition Resources: Guide to 
Teaching Practices/Modeling, Modeling Ideal 
Behaviors article

Ask students to initially discuss how they would lay 
out the steps to model a desired behavior (e.g., 
sharing a food item with a friend)

Ask students to extend the discussion to include what 
modeling might include, for example, for children who 
are dual language learners or children who have very 
poor memory

https://www.k12dive.com/new
s/modeling-ideal-behaviors-in-
curriculum-plans-can-help-
young-students-develo/628271/

https://www.k12dive.com/news/modeling-ideal-behaviors-in-curriculum-plans-can-help-young-students-develo/628271/


Personas

https://scriptnc.fpg.unc.edu/sites/scriptnc.fpg.unc.edu/files/resources/Preschool%20Personas.pdf



Integrating 
the 
frameworks 
to support a 
child and 
family –
what’s the 
assignment?

ECTA 
Indicators

DEC 
Recommended 

Practices

Universal 
Design for 
Learning

DAP
STEMIE 

Adaptations & 
Teaching 
Practices



Sample 
activity

With the knowledge that Stella’s mother will soon be having a baby, 
the children in her classroom are now very interested in babies. 
They’re especially interested in how you can rock a baby to sleep 
with a lullaby. If you were Stella’s teacher, how would you build on 
this interest?

• Share examples of ways in which you might use the environment to support learning 
and development across domains.

• Share examples of large and small group activities that would promote language, 
STEM, social emotional, and motor development based on this interest.

• As part of your each example, provide the reference to a framework or frameworks 
that support the use of that approach. For example, on example might be to contact 
families to learn about the songs/lullabies they sing to or play for babies. This practice 
would be supported by DAP Guidelines 2F, 4B/5D; ECTA Indicator E2; DEC 
Recommended Family Practices; UDL multiple means of engagement/representation; 
and STEMIE Guide to Adaptations, Variety of Materials.

• Consider how your examples might specifically support Stella’s IFSP goals of receptive 
and expressive vocabulary development.



Sample
assignments for 
addressing 
inclusive 
environments & 
interactions 
in different 
courses



What resources or 
frameworks for 
inclusion do you use 
in your coursework? 

Type in the chatbox.



Handout 4. Sample course assignments

Assignment Knowledge Acquisition (what 
do you want students to read, 

watch, etc.?)

Knowledge Application
(what do you want students to demonstrate they can do?)

Building
children’s
understanding 
of math ideas 
and skills

Frameworks and readings that 
are part of the course, 
e.g., math learning trajectories
(Clements & Sarama). 

Preparing Young Children for 
School: Educator’s 
Practice Guide

Imagine that it’s a gorgeous fall day. Ask students to imagine that 
they have a class of diverse 2nd grade students, and you want to take 
them for some outdoor learning.

Assignment: Identify five different activities in that outdoor 
environment that you could use to support children in exploring math 
ideas and skills that might be appropriate for 2nd graders.
Include your source for the concepts, what you would expect children 
to do, and how you could differentiate the assignment to support 
children who learn faster/slower?

https://www.learningtrajectories.org/
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/TO4_PRACTICE_GUIDE_Preparing-for-School_07222022_v6.pdf


What does it 
take?

Two compelling presentations: National 
Teacher of the Year, Inclusion Institute keynote

Connections to 
evidence-

based 
practices & 
frameworks

Future 
directions

Reflections on 
family 

engagement
Themes Reflections on 

individualizing



Environment 
is more than 
a place

1. Creating a Caring, Equitable Community of Learners
Because early childhood education settings are often among 
children’s first communities outside the home, the character of 
these communities is very influential in children’s development. 
Through their interactions, children learn how to treat others 
and how they can expect to be treated. In developmentally 
appropriate practice, educators create and foster a community of 
learners. The role of the community is to provide a physical, 
emotional, and cognitive environment conducive to 
development and learning for each child. The foundation for the 
community is consistent, positive, caring relationships between 
educators and other adults and children, among children, 
among educators and colleagues, and between educators and 
families. Each member of the learning community is valued for 
what they bring to the community; all members are supported 
to consider and contribute to one another’s well-being and 
learning.



Using one or more 
evidence-based 
framework, identify 
specific steps you would 
take to create a caring, 
equitable community of 
2nd grade learners

This Photo by Unknown Author is licensed under CC BY-NC

https://www.flickr.com/photos/the1andonlycary/3309470553/
https://creativecommons.org/licenses/by-nc/3.0/


Break it down: Finger plays

Let’s play . . . What skills does a child 
need to play?

At what age might a 
child be expected to 
have those skills? (cite 
source)

Additional considerations
• Culture
• Language/vocabulary
• Ability
• Family/context

Peek-a-boo

Itsy Bitsy Spider

Hide and Go Seek

Wheels on the Bus

Rock-Paper-Scissors



Break it 
down: 
Routines & 
expectations



Lesson plan 
for clean up 
time from 
Andrea 
Racek

Objective: To teach children how to clean up

OF NOTE: In my classroom I did not insist that students clean up an area before 
moving on.  I believed that a half-built tower left in the block area would inspire 
students entering to add on and serve as a jumping off point to a new building.  
This was especially true for students on the autism spectrum who had a hard time 
creating from scratch.  This meant when it was time to clean up, all areas had 
something to clean up and we all had ownership over the whole classroom.  I did 
not believe that if a student built it or played with it they had to clean it up.  
Everyone cleaned everything until together our room was clean. 

Long term plan:  
• Introduce one or two areas each day during clean up.
• Take the time to teach each area in an organized way. (This could take weeks)
• Allow time in the schedule for this to be a lesson.   
• Make sure the areas have clearly labeled shelves and baskets with both 

written words and visual pictures

https://scriptnc.fpg.unc.edu/sites/scriptnc.fpg.unc.edu/files/resources/Lesson%20Plan%20for%20Clean%20UP%20Ti
me.pdf

https://scriptnc.fpg.unc.edu/sites/scriptnc.fpg.unc.edu/files/resources/Lesson%20Plan%20for%20Clean%20UP%20Time.pdf


Supporting 
emergent 
curriculum -
preparing 
educators 
who can 
pivot



Inclusive 
indoor and 
outdoor 
play

� Ask students to review:
� DAP Guideline 4D and DEC 

Recommended Practices for 
Environments

� ECTA Practice Guides Adapting 
Children’s Learning Opportunities 
and Opening Doors to Learning

� Introduce Emerson:
Emerson is three years old. She loves the Disney 
princesses, the color pink, and enjoys playing with 
baby dolls. She has a vocabulary of about 20 words or 
signs. Emerson is friendly and outgoing. She 
participates in morning meeting by clapping her 
hands to songs and imitating fingerplays. Emerson 
also has Down syndrome which was diagnosed at 
birth… While Emerson enjoys playing with the other 
children, she has difficulty following 1-step directions 
and has limited pre-academic skills (i.e., color 
naming, counting to 5, naming shapes). She has 
difficulty understanding how to ask a friend to play 
and doesn’t really understand the concept of sharing 
toys

Emerson persona available here: 
https://scriptnc.fpg.unc.edu/sites/scriptnc.fpg.unc.edu/files/resources/Preschool%20Personas.pdf

https://scriptnc.fpg.unc.edu/sites/scriptnc.fpg.unc.edu/files/resources/Preschool%20Personas.pdf


Application
� Part 1: Indoor Activity:

� Drawing on the resources reviewed, what are two centers you 
would target for skill-building for Emerson? Describe how you 
would set up the centers and the practices you would use to 
facilitate her engagement with peers and her communication 
and language skills. 

� Part 2: Outdoor Activity
� Outside time and the playground provide many opportunities 

for supporting learning, what are two activities you could use 
during outside time that would promote Emerson’s social and 
communication skills and engage her peers? 



Burchinal, M., Krowka, S., Newman-Gonchar, R., Jayanthi, M., Gersten, R., Wavell, S., Lyskawa, J., Haymond, 
K., Bierman, K., Gonzalez, J. E., McClelland, M. M., Nelson, K., Pentimonti, J., Purpura, D. J., Sachs, J., Sarama, 
J., Schlesinger-Devlin, E., Washington, J., & Rosen, E. (2022). Preparing Young Children for School (WWC 
2022009). Washington, DC: National Center for Education Evaluation and Regional Assistance (NCEE), 
Institute of Education Sciences, U.S. Department of 
Education. https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/TO4_PRACTICE_GUIDE_Preparing-for-
School_07222022_v6.pdf

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/TO4_PRACTICE_GUIDE_Preparing-for-School_07222022_v6.pdf


Math 
example



Source: Burchinal, M., Krowka, S., Newman-Gonchar, R., Jayanthi, M., Gersten, R., Wavell, S., Lyskawa, J., Haymond, K., Bierman, K., Gonzalez, J. E., McClelland, M. M., Nelson, K., Pentimonti, J., Purpura, D. J., 
Sachs, J., Sarama, J., Schlesinger-Devlin, E., Washington, J., & Rosen, E. (2022). Preparing Young Children for School (WWC 2022009). Washington, DC: National Center for Education Evaluation and Regional 
Assistance (NCEE), Institute of Education Sciences, U.S. Department of Education. https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/TO4_PRACTICE_GUIDE_Preparing-for-School_07222022_v6.pdf

Planning 
storybook 
conversations
example

https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/TO4_PRACTICE_GUIDE_Preparing-for-School_07222022_v6.pdf


• Introduce vocabulary and concepts to children, letting them to use all senses
• Introduce the story characters, reminding children what they already 

know and teaching new concepts
• Use UDL approaches and interactions to encourage children to explore the 

environment and materials

• Use pauses and prompts to help children form connections between the 
story, real life, and what they already know.

• Encourage children to touch and explore the physical items that will 
represent the characters and concepts

• Speak slowly and allow children time to respond. Encourage questions.
• Provide gentle prompts that honor what each child has contributed AND 

build new knowledge.



STEMIE 
storybook 
example

Bookmark
with
Prompts

Adaptations
• For access and the 

environment

• For the materials

• For guiding and 
teaching

• For specific needs

https://rise.articulate.com/share/RNoLFRn02L0ftxfyW-5ooljAYqdhP3cY#/lessons/vBd2WgzH5EUj3fP0kvI0fwAlK9tqH_zp

https://rise.articulate.com/share/RNoLFRn02L0ftxfyW-5ooljAYqdhP3cY


https://scriptnc.fpg.unc.edu/script-nc-2021-webinar-using-childrens-books-support-identity-equity-and-inclusion

https://scriptnc.fpg.unc.edu/script-nc-2021-webinar-using-childrens-books-support-identity-equity-and-inclusion


Possible 
assignment

WATCH and DISCUSS
Rosie's Walk examples

DISCOVER STEMIE 
Storybook Collection 

materials 
(e.g., bookmark, 

adaptations)

PRACTICE USING
checklist for selecting 

children's books

SELECT a new 
storybook that meets 

checklist criteria

DEVELOP resources to 
use with children and 

families 
(e.g., bookmark, STEM 
concepts, adaptations)



Edu 221 
Children with 

Exceptionalities

Alamance Community 
College
Jennifer Jones



Edu 221 Children with Exceptionalities

Traditional Course 
• Focuses on vocabulary words, 

learning about individual disabilities 
and taking quizzes on text content.
• Chapters read in order from the 

textbook, starting with public policy, 
specific disabilities
• Major assignment is creating a 

presentation about a specific 
disability

Revised Course

• Focuses on family involvement, identifying 
children’s strengths and areas for growth, and 
creating adaptations for children in the 
classroom.

• Chapters read out of order so that family 
involvement could be a focus early in the 
semester.

• Students able to apply information to actual 
children (personas)

• Major assignment is creating a persona of a 
child with a disability and describing how they 
would work with that child and family, change 
the environment, and create adaptations 
within the classroom.



Change #1 Family 
Involvement and 
using Stella 
Persona
• A focus of the course
• Moved to earlier in the semester
• Students use the persona of “Stella” to 

imagine how they would include Stella’s 
family in their work with Stella



Reflections

• I found using a persona very helpful in understanding how to 
create appropriate environments for children with 
exceptionalities. Working with Stella's parents helped 
understand fully what we had to do for Stella's education needs, 
as well as her personally to understand her personality. I will 
love to continue to work with "Stella" and my "own child 
persona". --Jozelyn

• I feel like being able to use Stella's persona as an example 
throughout these last few weeks has made it a lot easier to 
understand the material. We are not teachers ourselves, so we 
don't have any experience working with actual children, so 
being able to use Stella as an example and putting a name to 
the person really helped make it feel more real. The same goes 
for using Stella's family as an example. There are many real-life 
children who are like Stella and her family so it's awesome that 
we've been able to use these examples in order to help us out 
in real life situations in the future!

--Delaney



Change #2: Create a persona 

• Allows students to envision how 
they could make adaptations for 
specific children in their 
classroom by creating a persona 
child

• The students describe the 
persona child’s strengths, area 
for growth, disability and family 
structure.

• A persona is created and shared 
with the class.  



Change #3 Application

As we studied various topics 
the students had the 
opportunity to apply the 
information to their work with 
their persona child

For instance, 
• Students made adaptations 

to classroom environments 
for their persona child

• Students created task 
analysis activities

Communication Board 
for Alivia

Provide a step stool with 
railings

Push a paint brush through a 
Styrofoam ball for easier 
hold for Hudson



Reflections
I think that creating this persona child was definitely beneficial in a lot of ways. It was 
helpful to create a child using some of the attributes that I’ve experienced with other 
children, alongside of attributes that I have not experienced. It was a way of learning new 
ways to accommodate children with exceptionalities. It also helped me expand and 
experiment with my knowledge on different situations that a child with an exceptionality 
may face, and what I may face in a classroom setting.
Challenges with creating my persona child that I encountered would be the fact that I had 
to keep reminding myself that THIS is my persona child, this is his personality, these are 
his exceptionalities, and I had to stick with this personality and fictional character that I 
have created. I had trouble with sticking to the script sometimes and would try to add onto 
my persona child things that did not correlate with him. I would also forget small details 
about my persona child and would have to reflect back on him from previous 
assignments. --Chasta

By developing my persona, I'm better equipped to provide children with disabilities a safe 
learning environment. This assignment helped me understand the essentials for the 
classroom when children with disabilities are involved. Challenges I encountered while 
creating my persona included finding the necessary resources for my specific child. I 
wanted to make sure I was providing my persona with everything they would need, but 
sometimes I had a hard time figuring out what those resources might be. --Sabina



What is one 
thing you will 
do as a result 
of what you 
heard or saw 
in this 
webinar?



https://scriptnc.fpg.unc.edu

SCRIPT-NC 
Website



Date/Time Topic

November 8, 2022
1:00 – 2:00 PM EST

Go SySTEMic: Integrating STEM 
Learning Opportunities Across Higher 
Education Courses and Field 
Experiences

Register for 
the next 
SCRIPT-NC 
webinar!

https://unc.zoom.us/webinar/register/WN_YS9S84FqQ4K
9jFQSbwtpAA

https://unc.zoom.us/webinar/register/WN_YS9S84FqQ4K9jFQSbwtpAA


Give Us Your 
Feedback

https://unc.az1.qualtrics.com/jfe/form/S
V_6SG2jSpHtqK3EKq

https://unc.az1.qualtrics.com/jfe/form/SV_6SG2jSpHtqK3EKq

