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SCRIPT-NC Webinars

emphasize

» embedding inclusion and diversity into coursework

= content that reflects evidence-based and recommended
practices

= opportunities to build both knowledge acquisition and
knowledge application

= Resources that are readily available and free
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Start with Why

* The population of young Dual Language Learners (DLLs) has
tripled in the last several decades

* DLLs account for one quarter of all young children in the U.S.
* Nearly 17% of the population identifies as Hispanic/Latino
* Nearly 13% of the U.S. population is foreign born

* In over 20% of homes, family members speak a language other
than English

(State Early Learning and Development Standards/Guidelines, Policies & Related
Practices, 2015 — page 3)






Evidence-Based Practices that Support
Young DLLs and Their Families
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Introduction to Early Childhood Education

-~ Cultural and Linguistic Responsiveness

ECLKC Home » T/TA Resources » Cultural and Linguistic Responsiveness Print B

Family and Community : e Program Design and Early Childhood
Health and Disabilities :
Engagement Management Development and Learning

Refugee Resettlement
Map and State Contacts

Explore the statistics on refugees
entering the U.S. by state and region

<k

Multicultural Immigrant and lljlanned
Principles Refugee Families SOLane
Approach
Professional slr-:g;?:andness i
Development by Role

Checklist
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That Support
DLLs

| tips classroom staff and home visitors can use when they do
speak the languages of the children in their care:
Creating Environments that Include Children's Home
Languages and Cultures'E’, [PDF, 1.1MB]

« Including Children' Home Languages and Cultures 7%
[PDF, 715KBE]

s Inviting and Supporting Cultural Guides and Home
Language Models 7Y [PDF, 732KB]

* Language Modeling with Dual Language Learning Infants T
[PDF, 534KB]

+ Language Modeling with Dual Language Learning Toddlers
N [PDF, 557KB]

« Planning and Organizing Thematic Instruction T}
[FPDF, 1.2MB]

+ Supporting Dual Language Learners with Classroom

Schedules and Transitions TX [PDF, 5565KB]

Select a piece of the pie to get started.
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Including Children’s
Home Languages and Cultures

-
Planned Language
Approach (PLA)

What can | do?

If you don't speak children’s
home languages, learn 10-20
“survival words” in the each
child’s language and use them
from the children’s very first day.

Invite families and other
speakers of the home
languages into the classroom to
actively use their languages.

What are some
examples of this?

Conversations with the family can
help identify terms and phrases
important to children; for example:

Bottle

Milk
Eat/Hungry
Drink/Thirsty
Stop

Hurt

Help
Bathroom

Babies hear lullabies, rhymes, or
songs in their home language.

Older children hear stories,
songs, rthymes, or read-alouds in
their home language.

Children of all ages have
“conversations” with families or
other speakers—from a baby
babbling back and forth with
an adult to an older child asking
and answering questions about
the class garden, for example.

Children of all ages interact
with a speaker of their home
language while engaging in
classroom activities, including
looking at books and objects,
participating in center activities,
or joining dramatic play.

Learning, talking, and engaging with children in their home languages and
about their cultures can become a rewarding and important part of classroom life.

Why should I do it?It.. ..

Helps children to feel more
comfortable

Helps children begin to
communicate basic needs

Demonstrates respect for
children’s and families’home
languages

Helps children who are dual
language learners feel more
included in the classroom

Helps families understand what
is happening in the classroom
Strengthens home-center
connections

Exposes children who do not
speak a family’s home language
to a new language and culture




Introduction to Early Childhood Education
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Responding to Linguistic and Cultural Diversity
Recommendations for Effective Early Childhood Education

A position statement of the

National Association for the Education of Young Children

Adopted November 1005

Lingwisticaliy and coltuwvally divarse is an educarional feem
used by the LS Department of Faucation o define
chlgren enraiiad in aoucational programs wiio are aither
non-English-proficient (MEP) or limiteg-Engiish-graficiznt
(LEF). EQUCINOFS USE A5 DAN3SE, inguatically amd curorally
diverse, {0 JGSNLTY cRVOVER from omes and commumies
where Engitsh = mot [he primary language of communica-
Hon fGariE 1001 For the purposes of Ils stafemand, the
phrase wiil be wsed in & SATar manner

This document primarily describes Jlinguishicaily and
cfuTa iy aifverse childran wiho 3peak ISnguages ather fhan
Engilsh. Hoveaver, the recommendarions of Bs position
statement can aizo sy fo chilaran wiha, aithough they
5pEak Ony EMgUish, 22 3/50 lnguishicaily and culruraily
diverse.

introduction

The cheidren 2nd families served i sarfy chadhood
programs reflect the otimic, cubtural, amd Imguistic dmarsity
cf the =mation. Ths natson's ci<ddran 2 desars an sarty
childkood sducation that is responsivg 1o their f2milices,
commemitios, 2od racal, stémic, and cukural backprounds.
For voung, chiddmm fo devolop axmd loam cptimaily, the sarty
childkood professional reost be prepared to mest ther
diverss developmestal, cultumal, Inguitic, and sducatonzl
mqads. Ealy childkood educators fzce the challenge of how
kast o mspond to these eeds

The zcqusitiom of languags < oueetial 1o childses cogai-
tres and socal developmant. Rogardoss of what lmzmacs
chikiroe spaar, thay sbll devalop and learn. Edncxtors racogmne
that bnguistcally 2nd culuratly dherss childnn. come 1o sarty
chikibood programs with premously 2cgamed keowledps axd
lsarnimz: based wpom the Bnguzye wed mn ther boeme. For
young ciaddran, the langmace of the homa is the lxguags they
leno used sinca bertls, the fansuage they use to maks and
astabisk moawegtul commumicativg Tabrticackeye, and tho
lamyrmace thay use to bogn o comomuct thair knowledge and test
ther karmey. The home langeage & ted to childen's cobtes,

Copymght © 1752, Allrightz eacrvcd. Masaral

and caturs amd lamguaze comeemicaty
attiadas (Thamy 1895). Parsats shog
znd develop children's howms lang g
fors shewdd respect chddren’s ingustic and
znd thar drearse lsarnms styks. In so doingPaduts|
hanzs childme's kamey and developasant

Just 2z childran karmn and dsvolop 2t ditfmnt rgfe
mdrvidaal differcmcas exist in how chddnon whoso Soma
langnage is mot Englich acquirs Engich. For sxampls, some
cirildan may expersocs 2 silent pened [of ex or more
moaths) while they acguae English; cther childrm may
practice their knowikdge by mixing or combining languapss
ifor examgls, "M mamd me put coomi ooet™) skill cther
children may seam to kave acgzred English-famamags skilk
[APPTOpCiAW acoamt, Mo of Tarnacyar, vocabalary, and
sramwmatical Tules] bt are ot truly prediciant; yot soms
chrildran will gackly acqure English-amguage proficiescy.
Each chkild's way of lezm=mz a new language should be
wveewed 25 acceptakie, Jopikal, 2nd part of the cmgomg
devalopezent and leamming of any =W lngozge.

D=fining the problem

At yomnger and younger ages, children are megetiatng
difficult transitioms botwesn their homes and odnsational
settings, mequir;my am adapration to ton or more dveTse Lats
of rules, vaiees, sxpectations, and bebaviors. Edusational
programs and femibes mmst FRIPECT and reinfarce sach cther
s thay work together to 2chesvs the greatest benedit for all
childran. For wome youny childran, qutenizg any mew v
Tomment—mciuding sardy childheod prograse—ean b
intemidating. The livos of meawy young chdimen today ars
further complicated by having to comasmvicabe and learn m a
lanpuage that oy be unfamefar i the past, children
satermg U5, schools froen families whose Boms hzgeage &
not English were expected to imomerss themseies m s
mainstream of schocis, pramanfy through the use of Englsh
iBeto 1891; womg Fileors 1901). Sometimes the megatim
aititudes conveved or sxprassed toward cortain lanpuazss
kad childran to "give up” their heme lanpuage. Earfy chid-

Tar the Ectwculion of Toung Shildmm

1407 1éh Socer, KW, Washmgee, DT 20056-1415 » DI3-321-5777 » BA0Z4-1480 » FAY: 201-315-1545




Screening and Assessment of
Young English-Language Learners

Supplement to the NAEYC and NAECS/SDE Joint Position Statement on
Early Childhood Curriculum, Assessment, and Program Evaluation

on assessing young
English language learners
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“Research Overview Papers
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Paper 1. Neuroscience Research: How Experience with One or More Languages Affects the
DeveloPing Braill oottt e e e e e

Barbara Conboy

Paper 2. Cognitive Consequences of Dual Language Learning: Cognitive Function, Language
and Literacy, Science and Mathematics, and Social-Emotional Development.........oooooveeveeene.

Catherine Sandhofer and Yuukoe Uchifoshi
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Child Development

- | Highlights
| « DLLs have equal or better social-emotional outcomes compared to native English

| speakers.
|« Use of L1 in ECE classrooms has positive effects on DLLs’ social-emotional

outcomes.
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Infant-Toddler

Language Modeling With
Dual Language Learning Infants

Children who learn two languages from infancy are simultaneous dual
language learners. They are learning different language systems at the
same time. As they hear the sounds of their languages and interact and listen to adults
and older children, infants begin to learn and sort out the sounds and sound patterns
associated with each of their languages.

’Whldt language should | use with an Infant if | don’t speak the
language his family uses at home?

»  Speak primarily your own strongest language. Speaking a

» Babies will feel more comfortable if they hear their home
language sometimes. Hearing their home language
may actually support their English language learming.
Caregivers can learn from children’s families how to sing
the children's favorite songs or lullabies and use important
words, such as “milk”and *sleep,” in the home languages,
even if the caregivers are not fluent in the languages.

» Caregivers can also play recordings to babies of family
members singing and speaking in the home language.

When adults provide children with a safe, warm, predictable
environment and engaged, attentive, and responsive language
interactions, children have the security and motivation to explore,
learn, and grow.

Adults support babies’ language development by:

» Noticing what draws a baby’s attention—what the baby looks at; what soothes or excites
him or her

» Extending a child’s actions and interests by entering into the child’s play and talking
about what the adult is doing (self-talk) or what the baby is doing (parallel-talk) in the
adult’s own language

» Using and playing with sounds and words from a baby’s earliest days by rhyming,
singing, and talking to help the child leam the sounds associated with the languages

» Learning from the baby’s family members what their child likes and does not like and
incorporating that knowledge into their interactions with the child to help increase the
child’s comfort and engagement

The caregiver in the following example applies all of these principles: noticing,
and playing, and learning from and connecting to family life:

Alvin looks up at a red ball, brought from home, that dangles above hiffinfant
seat. His caregiver Nan bats it and the ball swings. Nan says, “You like This red
ball, Alvin. Here it is again!” He keeps staring, enjoying the movement. Nan smiles
and bats at the ball, saying in a sing-song voice, "Here$ the ball!” as the ball
swings above him. She continues for as long as the activity holds Alvins attention.

Joint attention, which Alvin and his caregiver share as they both watch the swinging red ball, is a
very important aspect of learning any language. Note that:

» Nan notices that Alvin is interested in the red ball.
» Nan responds to Alvin's interest by batting the ball and sharing his joy at watching it swing.

» When Alvin stares at the red ball's movement, Nan keeps the interaction going, continuing to
swing the ball.

» Nanuses language to engage Alvin—she talks to him, naming the ball and its color.

» Nan plays with language and sounds, saying “Here's the ball®in a sing-song voice and linking
her language to the movement of the ball.

» Alvin is leamning that his caregiver cares about what interests him and that language can
describe what he sees, while he is also learning more about the sounds of words as well as the
words themselves,

The caregiver in the next example also makes connections to the infant's family life and language:

Four-month-old Janjak is lying in his crib after
having a bottle. He hears his caregiver Lina
singing a familiar Haitian Creole lullaby that
his mother taught to her. Having a bottle, then
lying in the crib while hearing the song, signals
to Janjak that it is naptime. He begins to sleep.
When he wakes, Lina cheerily greets him with
her favorite wake-up song in English.

Lina has leamed Janjak’s napping routine from his family and
has incorporated some of it into his routine in her room. While
Lina does not speak Haitian Creole, she has learned a Haitian
Creole lullaby, which soothes Janjak. Lina speaks English with
Janjak, including her wake-up song. The rhyming song exposes Janjak to the sounds and delights
of English, espedially since Lina clearly enjoys singing it and joyfully picks him up before changing
him and starting new activities.

UNC
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Tfp Planned Language
I Ilfallt-TOdd Ie r J/-+ Language Modeling With Dual .

Language Learning Toddlers -_-gi
s

One- and two-year-old children can learn more than one language if they
have sustained, ongoing, engaging experiences that use each language.
Dual language leamers need to interact frequently in each language in order
to optimally develop their language skills.

B

"/i;h'hlch language should | use with a young child If | don’t speak the
language her family uses at home?

b Speak primarily your own strongest language. Modeling
the language you know very well provides even the
youngest child with a deeper, fuller language experience.

» Learn and use some important words, phrases, songs,
and/or rhymes in children’s home languages. Children's
families can help you learn special and meaningful words
in their home language. When you use these words,
you are not only speaking in the language children
understand, you are demonstrating that you value
them—their identity and language. Plan to use their
home language at important times, especially during
transitional times, such as naptime, and to comfort them
when they are upset.

How do | talk to a toddler who does not
understand what | say?

Toddlers already have some experience listening and
“talking”—babbling, making sounds, speaking words,
or more. They are expecting that you will talk with

them but will quickly learmn that they do not understand
what you are saying. Toddlers will, over time, begin to
understand the meaning of the sounds you make. In
addition, you can intentionally support toddlers who are
new to English by:

¥ Developing warm relationships with children, even
without language, by attending closely to their needs, cuddling with them, looking at
what they show you, invelving them in your activities, and so an.
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Planned Language
Approach (FLA] |

A Head Start currently serves more than 300,000
children who are dual linguage learners (DLLs) in
87.4 percent of its classrooms (Office of Head Start,
2011). This document lists some reasons bilingualism
is an asser to individuals, families, and our entire
society. Head Start staff can share the benefits of
bilingualism with families, find ways to support
children’s home languages, and encourage families to
keep their language strong.

Cognitive

Individuals who are bilingual switch
berween two different language systems.
‘Their brains are very active and flexible

( Zelasko and Antunez, 2000). Research also
shows that bilingual people have an casier
time

+  understanding math concepts and
solving word problems more easily
( Zelasko and Antunez, 2000);

*  developing strong thinking skills
(Kessler and Quinn, 1980);

+  using logic (Bialystok and Majumder,
as cited in Castro, Ayankoya, 8
Kasprzak, 2011);

+  focusing, remembering, and making
decisions (Bialystok, 2001);

*  thinking about language (Castro et al.,
2011); and

* learning other languages ( Jessner,

In addition, research indicates that
bilingualism may delay the onset of
Alzheimer’s disease {Dreifus, 2011).

Social-
Emotional

v

Becoming bilingual supports children
to maintain strong ties with their

= entire family,

= culture, and

*  community,

All of these are key parts of children’s
developing identity (Zelasko and Antunez,
2000). Bilingual children are also able

to make new friends and create strong
relationships in their second language—an
important personal skill in our increasingly
diverse society.

Finally, recent research has also found that
children raised in bilingual households
show better self-control (Kovics and
Mehler, 2009}, which is a key indicator of

school success.

Planned Language
Approach (PLA)

Language at Home and

in the Community

For Families

Here are eight things you can
do every day to belp your child
learn your family’s language
and become successful in
school!

Use your language at home

The easiest, most important step is to use your home
language every day. Many families worry that using
their home language will confuse their children.
Actually, children can easily learn several languages
at the same time. They have an easier time learning English when they have a strong foundation
in their first language.

Tell stories and sing songs
Your family has a rich heritage to pass on to your children. Stories, chants, rhymes, poems,

sayings, and songs from your childhood are an important part of their heritage. Share these with
your children and have fun!



Practical Strategies for All Classrooms
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1. Learning two languages
during the early childhood
years will overwhelm,
confuse, and/or delay
acquisition of English.

The language development
of Dual Language Learners
looks the same as
monolingual language
development
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Challenging
Common Myths
About Dual
Language
Learners
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Seminal 2008 Report
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Impo t
similarities
among all

children

Differences
between children
growing up with
one language
(monolinguals)
and dual
language learners
(DLLs)

Diversity among
children who are
DLLs

SAME

DIFFERENT
:DIVERSE

Understanding Children Who Are Dual
Language Learners (DLLs)




RESEARCH REVIEW

Important
Similarities
Among ALL Children

ALL
Children What the Research Says
Have

A natural capacity
for learning and
communication

Infants and toddlers who are learning one language, and those

who are simultaneously learning more than one language, achieve
developmental language milestones at the same time, e.g., babbling,
first words, first word combinations (Paradis, Genesee & Crago, 2011).

A biclogical capacity
for language/s

Children are born with the ability to learn language/s. They can
process and store individual sounds from different languages and
remember the rules of grammar in each language (Byers-Heinlein,
Burns & Werker, 2010).

Ability to process
multiple language/s

Children who are exposed to two languages prenatally are able to
process both, and recognize that the two languages are separate
(Byers-Heinlein, Burns & Werker, 2010).

Need for environments
that support their
culture and language/s

Children’s environments can be additive or subtractive.
+  “Additive”"environments support children to develop one or
more languages, and within cne or more cultures.
+  “Subtractive”environments give children the message that
diversity is not valued (Genesee, Paradis & Crago, 2004).

Key Differences
Between DLLs
and

Monolingual
Children

A need for teachers to
+  Fully
understand
where they are

The Head Start Program Performance Standards are based on a
comprehensive approach to education that:

+ Supports all areas of children’s development.

+ Engages families as partners in their child’s education so they

an

Ke

Dif);er ences | What the Research Says

Different Children who are DLLs may initially learn aconcept, eg, big and

developmental little, in one of their languages and not know the words for the

pathways concept in the other one yet. On the other hand, they may have
different amounts of exposure to their two languages at different
times; for example, there may be big spurts in one language when
Grandma comes to visit and a sharp decrease in progress when she
leaves.

Opportunities Dual Language Learners are ableto switch between two languages.

to code switch Code switching is a typical feature of dual language development

(language mix) and provides children with rich communication because they can
use both languages.







Frontloading for English Language Leamers
Pre-K | ELA  Viocatulary
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Dual Language Learners: Developing Literacy
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Many Languages, One Teacher:
Supporting Language and Literacy
Development for Preschool

Dual Language Learners

¥ Family language and
Interests interview

l Visual cues and gestures |

Songs/chants

Print-rich labelling

8 Center extensions

Vocabulary imprinting




Phonological Awareness

Is Child’s Play!

Si—'.“ui«_wﬁ .,‘lm_a i
L

Hallis Kay Yopp and Ruth Helen Yopp

Eooks in English

Alrcora Baboona, by . Byoum. 1828,
Jan Dtego: Harcourt.

Alrcore Up North, by J. Byoum. 2001
San Dtego: Harcourt.

Eazrsie Bear and the Surprise Seep-
cear Party, by B Waber. 1087, New
Hork: Houghtoo Mifdin,

Chuggn Chugge Chos Chos, by K.
Lewils. 1868, New York: Hyperico.

Cock-adoodie-ddoe! by B. Mest. 1285,
San Dtego, CA- Harcourt.

Tea Hoppy Hippopofami. by B. Mariin
Jr. 1870 2an De=go: Vovages.

Here'sa Littls Foem: A Vary First Book
o Poetry, by 1. Yalen 2007, Cam-
bridge, MA: Candlewlck.

The Hangry Thing by JA Slepfan & 4
Selcler. 1887. New York: Schalasttc.
Jambarry, by 3. Deger. 2000. 25th ann,

ed. New Yark: HarperCollins.

Liame [Jame mod af Maome, by A Dew.
éney. 2007. New Yorc Viking.

Liamz Lizma Red Pojoma, by A Dewd-
ey, 2005, New York: ¥iking.

Tha Piggy in fie Puddle, by C. Fomer.
antz. 1574 Nesw York: Slmon &
Schuaster.

Ranny Bablit, by 3. Slhverstein, 2005

New York: HarperCallins.

Thrke Tanks Shunk, by 3. Webb. 2004
New York: Orchard.

Thares o Wocket in My Pockar, by
Dr. S=ass. 1874, New York: Random
House

Whar Will You Wear, Jenny Jankns? by
I Carcla &D. Grismar. 2000, New
York: HarperCalllos.

Books in Spanish

Alberting ande armiba: £ abacedaris,
by X.MG Tebor. 1882, Watertawn,
BA: Charleshridge.

Arrarrd mi nifto: Lafino Lefiabies and
Gunzle Gamas, by L. Delacrs. 2004
N York: Lee & Low,

Asarrin, Aserrdn Los cancisnes da ln
abaslz {Grandmother's soags], by A
Longe. 2004, New Tork Scholastic,

Deatratelengpeerizs para trabalengue-
ros, by H.G. Delgada. 2002. Bagat,
Columbia: Intermeadio.

Hay un molilo an mi boisdls! by Dr.
Zeuss. Tran. Y. Carneatl, 2007 New
York: Lectarum.

La mansidn misterizsn, bey C. Gl 2007,
Barcelore: Combel.

Read-Aloud Books That Play with Language

Mother (osee on the Bio Grende, by
E Alexander 1297, Leneclowacd, IL:
Passpart.

Law nanas de abusiiv: Cenciones de
cung, fehaienguas ¥ odivinonses da
Surgmérica, by N.P. Jaramifo. 1284
Mew Yark: Heery Holt

Lo ritos aifzbaticos, by L. Ayala & M.
lsoma-Raodriguez. 1885 Watertown,
MA: Charlesbridge.

Nimaros frogaldabas, by M. Robleda.
03, Mextco: Ediciones Destine.

P Peep’ Rimes tradicionales en
aspafiol Edicide aspecia], by AF.
Ada &FL Campoy. 2003 New Yok
HarperCollins.

Low poilitos dican: Joagss, rimas ¥ can-
ciores imfentias de paises de hobiz
hispana, by NA. Hall & 1. Syversan.
Trork 1588, Boston: Liitle, Brown.

El sapo distraids, by I Remdon. 1BES.

Caracas, Venezuela: Edlclones Ekars.

Low sonidos a mi alredador, by B
Showers. 1886, Earper Arco Irls.

K rors pinto and Qher Songs in Span-
ik, by A Rockwell 1885, New York:

Tortillites para Mema, by MLC. Getego,
B.L Bucks, 3.3, Gilbert, & LH Elm-
iall. 1881, New Yook Hanry Halt.

the onsetyime lavel of speach can, ameng other mantpula-
tions, bland mmm—an togather to form the spoken word
man and saparate the r irom the rime ipe to say rrr—ipe.

Phoneme awareness

Smaller cttll—In fact, the emallest unit of spaach that
makes a difierence in communication—are phonemes.
Thege ars the Indivtdual sounde of epokan language. The
number of sounds in speach varies greatly among lan-
guages, irom ag few ac about 10 phonemeas in Mdra-Pirahs
(epoken In aregicn of Brazil) to more than 140 phonemes
in Xu (epoken tn a reglon of Africa). Englich speakers uge

in readmg development?

In Englich—and many cther languages—the written lan-
guage !¢ predominantly a record cof the sounds of the spoken
language. With a iew excaptions, the Englich language 1¢
written out sound by scund. (Exceptions include but are not
ltmitad to symbois such as §, %, £, and &, which repregent
tdeag rather than the sounds of epeech; you can't sound
out thege symbols’) For axampie, to write the word cat, we
ltsten to the Individual sounde In the word (the phonemas)
and then uee the symbole that reprecent thosa sounds:
C-A-T. Sometimes sounds are representad by letter combina-

tione rather than a ¢ingle latter. The three

Phonological Units

What are th phonological units In the word cAImneys?

sounde In fsk sh/) are written with
four lettere: FIS.H; the combination of 3
and H reprecente the single sound /ch/.

Wa must be able to notice and have a

firm grasp of the sounds cf our speach If
we ars to undarstand how to use a written

Word Chimneys
Syllablee

Cnsets and Rimas Ch

Phonsmes ch

about 44 ccunds. Spanish
cpeakers use about 24. Thinking
about and manipulating these
emaliest sounds of speech is
the most complex of the phone-
logtcal awarenass skills and 1e
refervad to a5 phoneme awere-
nes: or phonemic cwareness.
Typtcally 1t 16 the last and deep-
est understanding of speech
that childran acqulre (Stahl

& Murray 1884). It involves
knowing that the spoken word
l:ght conelsts of three counds
(l-:gh-f) and the epoken word
black consists of four (bla-ck).
(Sa= ‘Phonological Unlte” ior

a breakdown chowing the
cyilables, onsats, rimes, and
phonemes in the epokan word
chimneys.)




Reading
for Young

Dual Language
Learners

Cristina Gillanders and

Dina C. Castro

Storybook 1§



Code Switching

Why It Matters and How to Respond

Look! ‘M’is
my letra!




Examples of child code switching in
English and Spanish:

(“I want to play outside.”)

» “This is not what | want to comer.”

NOW WE KNOW CHILDREN ARE DOING SOMETHING QUITE
REMARKABLE

¥ PAUSE AND REFLEC EXERCISE 2 c.

SEE APPENDIX A FOR SAMPLE ANSWERS

utdooe play » When children code switch, they maintain

the rules of the grammar of both of their
languages (Genesee et al., 2004). Clearly
they are keeping their languages separate.

Child says Possible adult responses |

Tie zapato.
Tie shoe.

» Even before they are born, babies’ brains
distinguish and separate between two
languages (Byers-Heinlein et al., 2010).

Espera. | tired.
Wait. | tired.




Deveiop & piciura of @ach chiid's language leaming background
and axperiances. Laarn about every chikd's cuturs, family, and
charactaristics.

‘Work with famillas and caraghsars 1o develop a plan to supgort
children's home lanpuage. Make & an angaing and continuous
process In colaboration with famlies

O What Is the child’s language background? Do they
speak one language. two languages or more?

What expasure to English have they had? In what
amvironments?

Are they lsaming both languages at the same
time? Or are they keaming a home language Tirst
followad by 8 sacond lenguags?

Which languags |5 domilnsmnt?

“What ara thelr expariences and exposure to the
nome language?

What Is the familly's culture?

What are the child's Individual characteristics,
Interests and sxperiancas?

Strategies for Supporting All
Dual Language Learners

B

A0 START













Health, Safety and Nutrition

Cl:_:ild Trends
iIspanjc -
P |nstltute

State of Young Hispanlc Chlidren®

Demographilcs Percentage birth to 2> who ate meails
Estimated population, 20132 with their families at least 4 days per
weelk, 2011/12:7 21
birthto S: €.2 million
birth to 8: 9.3 million Percentage of children, ages 3to 5. read
to every day by a family member in the
Percentage in poverty, last weel, 20072 27 3
birthto age 4. 20132 =2 =
Health

Education
Percentage of 3- to &-vear-old children
ot vet enrolled in kindergarten) with

Percentage of newborns with low birth
weight, 20132 71

specific parent-reported cognitives Unintentional injuries per 100,000

literacy-related school readiness skills, 2007> population, birthto age 2. 20132 < 207
Recognizes all letters: 1 & Child maltreatment vidims Gubstantiated
Counts to 20 or higher: 4 2 cases) per 1.000 population, birth to
Writes name: SO age17. 2012 2 4

Reads words ina boolk: =
Percentage of children. ages 2 to 5. who

Percentage of children, ages 3to & are obese or overweight, 2011/122 22 1
not vet in kindergarten) . who

attended early childhood care and Percentage of children. 18 months to
education programs, 20122 =2 35 months, with recommended

immunizations (4:31:3 series), 2013 77
Percentage of children, birth to 4, with
emploved mothers,. by primary child care Percentage of children, birth to 17,
armrangement, 2071= covered by health insurance at any
point inthe past vear, 2013 2.2 =
Parental care only: 2 < 4
Any non-parerntal care: =1 < Percentage ages 2-1 with unmet
Care in a cernter-based program: 14 4 dental needs, 201 <



Dual Language Learners with Challenging Behaviors

Children communicate so much through their behavior, Teachers and caregivers will find this article use
identifying stratagies for working with dual language learnars exhibiting challenging behaviors,

Thiz article iz provided courtesy of the Mational Association for the Education of Young Children.
by Karen Memeth and Pamela Brillante

It can be difficult for any teacher to support a child whose behavior iz disruptive, but
alanguage barrier can certainly complicate the situation (Santos & Ostrasky nad.).
Mrz, Atkins confronts one of the toughest questions facing early childhoad
educators: How can we distinguizh challenging behaviors that are temporary
reactions to language differences fram thoze thatindicate sormething elze, such as 2
possible develaprental delay ar learning dizability? And what should we do about it?

Children communicate so much through their behavior, Understanding what their
behavioris communicating can be difficult, Children who are new to English may not
be able ta tell us what'zs going an, Thiz makes it even maore important far teachers to
learn specific strategies to interpret the child's actions and plan effective
interventions,

2 Marilyn Malt
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BROADCAST CALLS

WHAT YOU SEE DOESN'T ALWAYS
SHOW WHAT'S BENEATH
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Supporting Dual Language

. Planned Language
Learners With Classroom Approach(PLA)

Schedules and Transitions

Policies, Language

i __ Practices, & Support |
[ i

. Systems

Children who are new English learners may need some additional

support with classroom transitions, since they may not yet be able to
understand enough English to follow your directions. The strategies
below will allow you to provide dual language learners (DLLs) with
ways of understanding and participating in classroom transitions that
are not dependent on understanding and speaking English.

ollow a consistent and predictable classroom schedule and routine.

. . Caily Schedule Horar
» Posta schedule that uses pictures, photos, or W ccomrsonm
graphics, as well as words, to describe each activity. g st e
8:30am to %00 om ;
Braakfast and Toulh brushing 3
Desayuno y Lavar diertes o

» Review the schedule with the children at the
beginning of the day so they know what to expect.

%00 am 1o 10:00 am

\ Qutside free choigs

Selecion de ofuera

13:00 em to 10:30 am AL
Circle Time dSmall graip H ‘ I
Tiempo de Cicurle y Grupo chico |-

» Keep the routine as similar as possible day to day. ﬁ

. 10:30m ta 131500
Tnside free choice
Selecion de adentra

18:15 10 11:30 Rg I
Large Graup  Grupe Grande
11-30am to 12:00pm & :




California’s Best Practices for
YOUNG DUAL LANGUAGE LEARNERS

“Research Overview Papers

Dual Language Learners with Disabilities:
Supporting Young Children in the Classroom

This Module offers an overview of young children who are dual language learners. Further, it highlights
the importance of maintaining children and families’ home language at the same time they are learning a
new or second language, discusses considerations for screening and assessing these children, and
identifies strategies for supporting them in inclusive preschool classrooms.

4 challenge 2 Initial
ol Thoughts

A=\

B Assessment

@

Chapter 5: Early Intervention (
and Young Dual Language

Learners with Special Needs



Young Dual Language Learners:
C = I Gathering Background Information
u r rl G u u m Child & Family Language Background & Experiences

In order to support learning and development for children who are Dual Language Learners (DLLs),
early childhood staff need to understand children’s backgrounds and experiences with more than
one language. Staff should gather information from each child’s parents and family. By gathering
enough information to get the full picture of a child’s overall language background, practitioners
can "put together the puzzle” of his/her languages and use this information for curriculum planning,
individualizing and supporting continued progress.

Considerations for Each Child:

Dual language
development:
simultaneous
or sequential

T I English language
ome language :
Considerations Possible Questions to Ask Parents and Families experiences experiences

What language(s) does your family speak? How much experience

Language (exposure) has your child had with the(se) languages?
background: Is your child growing up with two languages? If so, what are the
one, two, or languages?

more

Can you tell me about your child's use of English (if at all)?

Did your child grow up with two language from birth (simultaneous)?

Did your child grow up with one language from birth, and then learn a
Dual language | second language after the age of two (sequential)?

development: How old was s/he when the second language was introduced? :
simultaneous About how much time does your child spend using the home language | -
or sequential {speaking, listening, comprehending)? o

About how much time does your child spend using English (speaking,
listening, comprehending)?




ip primetry
/224 Planning and Organizing "

Thematic Instruction - ) \

Thematic instruction (also called the Project Approach) involves organizing
the curriculum around a theme or a rich and engaging topic that crosses all
learning domains—for example, math, science, art, social skills, fine and gross motor skills,
and receptive and expressive language development. With thematic instruction, a class
explores a theme together over a few days, weeks, or months.

Children engage in many different types of activities as they explore the theme or topic,
for instance:

Reading books

Going on field trips

Dancing, cooking, or building things

Interacting with classroom visitors

Drawing, painting, and creating with art supplies
Developing charts

Counting and patterning

Making observations



Famlly contrlbutlons to thematic instructlon

Thematic instruction is most effective when staff partner

with families throughout the process. Family members can
help teachers choose rich and engaging themes, share their
knowledge with their own children and in the classroom, and
support children to make connections between the theme and
their experiences at home and in the community.

Teachers can partner with families by:

» Involving families in choosing themes

» Sharing information with families about classroom

themes before they begin Planning and Organizing

» Encouraging families to use their home language to talk Thematic Instruction
about the theme at home

» Communicating with parents and family members about
the theme being explored so families can build on it at
home

» Providing updates in home languages about classroom
activities

» Inviting families to share their personal knowledge and
experiences in the classroom through photographs,




What Early
Childhood
Educators Need
to Know:
Developing
Effective
Programs for
Linguistically
and Culturally

Diverse Children

and Families

Patton O. Tabors

One day at the water table in a preschool classroom two four-year-olds—
Naoshi, whose home language is Japanese, and Byong-sun, whose home
language is Korean—were playing side by side. They were building a struc-
ture with two plastic bottles with a tube running between them. At one
point the tube flipped out of one of the bottles, and Naoshi started to
help Byong-sun put it back together. But as he lifted one of the bottles,
Byong-sun protested, “Stop! Stop!” and when Naoshi didn’t stop, Byong-
sun took the tube out of the bottle himself. Then Naoshi picked up the
tube and again tried to insert it in the bottle. Byong-sun started to help
him, saying “OK?” When the structure collapsed again, Byong-sun said,
“Uh-oh.” As they continued their play, Byong-sun called Naoshi's atten-
tion to what he was doing by saying, “Hey.” And Naoshi replied, “OK,

OK, OK, OK, OK, OK”"

T his vignette captures an impor-
tant moment when two sec-
ond-language-learning pre-
schoolers have developed enough
useful terms in their new, mutual lan-
guage—English—so they can commu-
nicate with each other during play.

But this did not happen in the
first, second, or even third month in
their preschool classroom. In fact, it
didn’t occur until the children had
been attending the preschool for
five months. During the intervening
time, both Naoshi and Byong-sun had
participated in a lengthy and com-
plicated process of getting used to
a new culture and a new language
before they could begin to feel com-
fortable and included in their pre-
school classroom.

During that time | was able to
observe and audiotape in their pre-
school classroom, so | could see the
process as it unfolded. In this article

N Y v oL

to develop their home languages
(Tabors 1997, Chapters 8 and 10).

A growing population of
second-language learners

There is a growing population of
children in the United States whose
primary language is not English. Most
early childhood educators are aware
of this fact, but statistics are difficult
to find. One source of information is
the bilingual/multicultural survey of
Head Start programs that was con-
ducted under the sponsorship of the
Administration for Children, Youth
and Families in 1994. This survey
found that 91% of the responding pro-
grams reported an increase in at least
one cultural or linguistic group in the
last five years. The survey reported
that 74% of Head Start children spoke
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Our
collective
capability

What's your favorite &

resource, activity or
assignment for
building the
capability to
support young DLLs
and their families?
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More resources

America's Hipanic Ovbtres: Gairing Grousd, Locking forwwe (0.9
o

T T Srmraets @ A G AOORT SIS SO 8 ATETCTS Lo cHTee, dren e the biest setianal
rpreRaTabee dute ¥ car Aktew Soove feoars we be forviar atds crtere s b ) fnown AY tove
TVAMIANT FEAAATEE G0 KT TVNEatiER, A S WY AT 0 adararin e ou (he pareedy 18 fuNeg Rt
and 18 A0 paraiaetion Jo the A Y the cetian

)
o, o

A13 R, hee o oA GeararaT AT A I 10 T WETTANg nd Pt A pend AR ingaage
s, They Arseide SO 0 A yunng sl errens. Thvy srowide et i how poung Clis imars o
Egegwn, i3l b ey Mre T dreaEe i1 CEer AN A N SITY ST, (e VRAITD GVIaTes oA
QAN 15 rerty RN COd ALEEEONT 56 A08 19 FAEFETT N WerTing Gnd Se i ATIR A jand AT Bgaige barens

LT P of ©)
. e
T3 rinf memwan e CAIAIY QANFUAYY 8f KRAIAYS 6 (e Critad $335s orsd Ehe by SATETANY ke of (here
P
Learn the facts G | oot cmmmscomarsmrienn
i y Y
Oneg (1w Ara axckvbgy 6f RASNSS & Mavericst [romvmasl, N1 Apvieusy mins natlesden 1he mreeri co
CARINs0¢ clare ord TVREAY Ay LAY, AN s enaTver A WSAYIA bR betaves cature aad Cmabely
a n d t h e co nte nt AT 10 v &f 542/, AAEVTOSY CEATLLI LS S0 s IcTrareges BV poaeg CETm
Devsiasement of Yousg Dusl L A Gl o
fnedp iy e - Powy pie
T Avpsss of 1A% AN’ vn e &5t 81 RVTTeniy 1w ALy amiih £a GageRive SmeyTevt (v s bngasge
on pages 1-3 P s
~ - Lnarrens (3-5)
oW ars
< The vyt INaringeey and TAOMALY &ayv ont I oy saxtan 4 wert of pr——1
. avgeoyw imanan
[a—, sequsity v nd Yourh (5.9
ks
tlrmn and i

TIS pavieme aves A Fv ANy (T o ANVY e A SVIAN A O SRR GADr AVTEANT 41 VT Y g e
AR, e Are AR LEr Tt v el SR g SRR GATITE G0 ARRAMW Lrege el SatraTer ey

AL RN ST AT B EVVRaT Grren A7 et enerih FIer A 188 Se ko ATRTEOLL e B Thoes
AT PRy A AT s AW Sow o

Languagy and Ut sy Devviasment is Dud Largaugy Lesrmen: A Criticd Rarswrw of the Rewsarch 0.5)

o fencarti g »e

151 pe

TN rraach O] mamenrians (Vadege Aewnd on & et f (e amture of N1 Knaage nd! Ny Sy of
OUix foam MTh thraagh S

wnd Practan 159
Wopeffeminovnd 2ol
TINE CRmANILES reaants O SrEy of OINTREE AREEranae AT SeNaT 0! G Rpnar T R nes aed CNNTeR 0 maetoe

America’s Hispanic Children: Gaining Ground, | =~
Looking Forward

Publication number: 2014-38

Author(s): David Murphey; Lina Guzman; Alicia Torres
Publication date: Sep 2014

Doc type: Report

This report presents a rich and nuanced statistical portrait of
America’s Latino children, drawn from the latest nationally-
representative data. It is a complex picture. Some facets will be
familiar, while others are less well known. All have important

America's Hispanic Children: ) - o _ :
Gaining Ground, Laoking Forward economic and social implications, particularly with respect to

education as the pathway to fulfiling aspirations and to full
participation in the life of the nation.




Print Resources

Second Language Acquisition Stages - —
Erazhen (123 o
Sephen Krshen (1556) - Pages 3-7
bilentmdﬁﬂ:ephve' Staﬁﬂ .
Studenis do not verbally réspond 1o commariation in e second language aithough there s receptive - - BT o . D RhEe I
pracessing. Studenss showld be actively tncluded fn all class acrivities, bur wot forced to speak DR R N [N N S L
Empioving the Negwrea! dApproach and Tora! Piysical Response (TP sorategies will allos srudenrs rime Lt Lt o . o R L
v provide clues o encourage participarion. Studeres ave likely o respovd now-verbally to peers . .

during tnclusion i sy activities: Tateracrion with visumls and audiovisualz, games and hesids-on
projects. Az srudenrs progress tirough thiz srage, the will begin to paviicinate wiing gestures and
paintig and they sy begin fo provids ong word varbal responses.

Students: Teachers need to:
* Are often verbally unresponsiv * Encourage listening and not force . . . .
> re oftn hesant sndm e spesking Responding to Children in Various Stages of
#  Mlay uzs one word respanses * Elow zpeach, emphasize key words -
* Are ing listening skills * Modsl and demonsirare activities
> mmmm 3 Usze wizual aids, pictures, graphic Learmng a Second LanguageB Part I
clazszoom environment, procedures and organizers, realia
activitiaz > Tze pestures and body language
* Respond non-verhally by painting, # Uz multimedia aids to ilhestrate concepts The following strategies serve as a guide to teachers in providing different options for
nodding gestaring or drawing 3 Tze Total Phyzicel Response techmigquaz . . . . .
*  WIodify work by SO, time, content responding to children as they move in and out of the different stages of learning a
Learning tasics &t
L o T Koo Shon 1 ng Comprehezsion second language.
Dot salact Cormgrehend: Drawa ...
Ilove chogse Apply: Point to examples of . . .
Dlima act Analyze: Draw the pans of
Dulatch circle Svnthesize: Show what would heppen if . .
Evaluate: hlove {objectto place) if voo agree. _ .
L Students Strategy Il use Home Observat- | Telegraphic | Fluid Use
L ional/ and of Second
- St:lliuage Listening | Formulaic | Language
3 g Stage Stage Stage
" Start With What the Child
Knows: Use a few words in the
3 child’s home language (come, v v
Informarion campiled from BVED, CDE, Erasher, Bloom s Tacomnany, Wall-Mach and Reean, March bathroom, eat) to allow for low-
2000, Fovmat adayted from Prajec: Talk Title FIT Academic Excellance Program level communication.
Start Slowly: Allow child to
become familiar with the
classroom situation before v v
approaching her with questions and
directives in English.
Scaffold Communication:
Combine words with some type of v v v v
gesture, action, or directed gaze.




Audiovisual Resources
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DYSA African American English (or Ebonics) in the
classroom
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Online Resources

New to Teaching ELLs?

Spanish Classroom Glossary

Dan't miss our glossary of classroom words and phrases in Spanish!

this list to help new ELL teachers navigate their experiences

,R! [ N The first yvear of working with English language learners o

"." (ELL=) can be full of challenges. Fortunately, there are a S
@ \ { number of resources to help! Colorin Colorado has compiled S
i_. = W ki

- in the classroom. These resources may also be helpful for

weteran teachers who are new to teaching ELLs.

__________ iColorin colorado!

&

Featured Articles

« Resources for First-Year ELL Teachers

o Successful Field Trips with English Language Learners

« Teaching ELLs to Navigate Textbooks Effectively

¢ Supporting ELLs in the Mainstream Classroom

¢ Five Things Teachers Can Do to Improve Learning for ELLs in th

What to do first: Creating a welcoming ELL classroom environment

&



Using Informal Assessment in the Classroom

Assessment plays a variety of roles in the instruction of English language learners (ELLs). One
of the most important uses of assessment is informal, ongoing assessment throughout the
school yvear (also called formative assessment) to monitor student learning and target areas
of instruction. This can be as simple as asking students to show "thumbs up or thumbs down”
to show their understanding or asking students to share one thing they learned on an exit slip
at the end of class.

Peer Learning and ELLs

Classmates are a valuable resource in helping English language learners succeed, whether by
showing students around the school on their first day or serving as a buddy in the clasroom.
Peers can help build student confidence and also act as language models, giving ELLs a
chance to practice their new language skills in a low-stress setting.

Achieving Success: From the Heart

Meed some help finding ways to help vour English language learners? Read these inspirational
stories about English language learners, teachers and paraprofessionals who have overcome
obstacles standing to achieve success.

Bright Ideas for Teaching ELLs

What's even better than a bright idea? A bright idea that works! Educators from across the
country have discovered excellent ways to tackle some common classroom stumbling blocks.
Below are their step-by-step suggestions on how to handle issues like the fourth-grade slump
or the development of critical thinking skills.




Online Resources

- Specific Strategies to Support Dual
- Language Learners (DLLs) When
- Adults Do Not Speak Their Language

Find tips classroom staff and home visitors can use when they do not
. speak the languages of the children in their care:

-

-

Creating Environments that Include Children's Home
Languages and Cultures Tt [PDF, 1.1ME]

Including Children®" Home Languages and Culturesz

[PDF, 715KB]

Inviting and Supporting Cultural Guides and Home Language
Models 7% [PDF, 732KB]

Language Modeling with Dual Language Learning InfantsE
[PDF, 534KB]

Language Modeling with Dual Language Learning Toddlers
8 [PDF, 557KB]

Planning and Organizing Thematic Instruction E

[PDF, 1.2MB]

Supporting Dual Language Learners with Classroom
Schedules and Transitions %) [PDF, 565KE]

Cultural and Linguistic Responsiveness

The Big 5 Research
for All Base
Home
Language
pﬂrll:il_‘_g, sSu ppnrt
Practices,
& Systems _
Strategies
That Support
DLLs

Select a piece of the pie to get started.

Supporting English Language Development When Children Have Little Experience with EnglishE [PDF, 1.3MB]

Explore additional resources that support the Planned Language Approach and include strategies for working with DLLs:

* Code Switching: Why It Matters and How to Respond | Spanish (espaiiol)
e How to Use Bilingual Books T [PDF, 715KB] | Spanish (espafiol) 7% [PDF, 574KBE]
s Selecting Culturally Appropriate Children's Books in Languages Other Than Englishz [PDF, 1.4MB] | Spanish

(espaiiol) Tf) [PDF, 948KE]

= Selecting and Using Culturally Responsive Children's Bnuksz [PDF, 3MB]



Sound Investments
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Adventuresiin
Preschool Second
LanguageAcquisition




Sound Investments for Youlg

Children
L e L e e e L e e e e e e e e e e e e e e e e e RIGH from Diverse
.:.::::E:: QP DIRSERRae I Backgrounds

< Applying Research to Improve Pract

UL o S with a Focus on Dual Language L
Daily Schedule/El Horario
Diario

Centers/Centrosjii i

Morning meeting » e

Junta de la mananajiee™ S

=22 Learning Outcomes

0 After reading this chapter, you will be able to:

:3:5 1. List and explain the components of research-based best practices for young
dual language learners (DLLs).

:3:35355 2. Describe the specific instructional enhancements that promote oral language
development based on the POLL approach.

- 3. Explain how to conduct observational assessments and use assessment data
for instructional planning.

:3:35355 4. Discuss the importance of engaging dual language families and describe
several effective outreach activities.




Sound Investments
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Opportunities for children to share family experiences in school support the importance of building home 4
and school connections. 2




Attrition
Dan Goldhaber
John M. Krieg
Roddy Theobald

Teaching Experiences Affect
Teacher Effectiveness and
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Introduction to Early Childhood

SCRIPT-NC

evelopment

Children with Exceptionalities

ption Social-Emoti

onal Develo,

thro
Supporting Change and Reform in Preservice Teaching in North Carolina

Landing
Pads

Pment/Child
Guidance Child, Family, and ¢

Ommunity

FPG CHILD DEVELOPMENT INSTITUTE


http://scriptnc.fpg.unc.edu/resource-search

Upcoming Webinar

May 17, 2016 2:00 pm —3:00 pm EST

Topic: Not Just Cool Apps and Games: Using
Instructional Technology to Improve
Teaching and Learning







Give Us Your Feedback

Evaluation

\/L_] OUTSTANDING
/ [ ] Excellent
Very Good
Average

] Below Average



https://unc.az1.qualtrics.com/SE/?SID=SV_3pKvXiw2pf2o2HP

The changing ELL field: Seeing language and culture as assets
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Rosalinda B. Barrera

U.S. Department of
Education

https://youtu.be/uTYARzCIMr4



https://youtu.be/uTYARzClMr4

